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CHAPTER I 
INTRODUCTION 
1. Purpose 
Introductory statement.--Since the beginning of the 
, junior high school system, individualized instruction has 
been one of the main functions of education. Emphasis at 
first was placed on administrative devices such as ability 
grouping, elective courses, methods of grading, and pro-
motional procedures. In later years, prime attention was 
focused on classroom materials and teaching methods as the 
best possible means of meeting the individual needs of 
students. 
While provision through special grouping was made in 
some systems for the academically gifted child, in general 
the needs of this student were provided for, if at all, by 
means of placement in a homogeneous group or through the 
efforts of dedicated teachers in the regular classroom. 
Since the advent of the space age, however, the popular 
demand for improved education for intellectually gifted 
students has brought about special or enriched programs for 
these students in the junior high school as well as on other 
grade levels. Teachers in all classes have been urged to 
provide challenging learning experiences for their superior 
students. 
-1-
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Purpose.--It is the purpose of this thesis to develop 
a course of study in speech for intellectually superior 
students in the eighth grade of junior high school. 
2. Justification 
Role of speech in society.--Because of the frequent use 
of discussion methods and conference techniques and the 
development of radio and television as media of communication 
today, success in many of the professions, in business, in 
industry, and in government requires skill in speaking and 
listening. The fact that a person is exceptionally capable 
in his special field does not mean that he will be able to 
:, share his knowledge with others. Nor does the fact that he 
:has been talking most of his life naturally qualify him as 
::a public speaker. His inability to communicate may be the 
result of one or more common speech deficiencies as Sarett, 
JJ Foster, and Sarett point out in the following statement: 
" •••• a person who is otherwise able is not 
necessarily an able speaker. His voice and articu-
lation may be defective, his vocabulary may be 
incomprehensible to his audience, he may be so 
inhibited by an audience that he fs not at his best 
in public speaking or in other ways he may not know 
how to adapt himself and his speech to the speech 
situation. There are countless persons, able in 
their professions, who disprove the naive assumption 
that if a man knows what he is talking about and is 
worthy of respect, he will, by those very facts, be 
an able speaker." 
,1¥aLew Sarett, William Trufant Foster and Alma Johnston 
,-:rett, Basic Principles of S!eech (Third Edition), Houghton 
,Mifflin and Company, Boston, 958, p. 44. 
3 
Furthermore the functioning of a democratic government 
. depends on the skillful use of oral communication, not only 
in its legislative deliberations but in all its operations. 
It is dependent upon citizens who are able to listen criti-
.cally and vote intelligently. Most important of all, it 
needs leaders who are able through discussion and conference 
to work out solutions to many domestic, national, and 
·international problems. 
Speech needs of the gifted students.--Gifted students 
are expected to assume future leadership roles in society 
and to contribute to the advancement of knowledge in science, 
>education, and other fields of specialization. The public 
expects that the schools will prepare them for these 
:responsibilities, and, since leadership requires skill in all 
the aspects of communication, the schools are charged with 
the responsibility for training in speaking and listening 
as well as in writing and reading. This responsibility is 
· clearly expressed in the following excerpt from a curriculum 
11 guide for superior students: 
" •••• if one considers the potential leadership 
roles that the top students of our schools will assume, 
one must accept the school's responsibility for 
developing speech facility in our gifted. These pupils 
will be called upon to lead and participate in all sorts 
of discussions, the outcomes of which will often depend 
upon their ability to state their own views clearly and 
persuasively, to re-state the ambiguous ideas of others, 
to follow and control the changes in direction and 
emphasis, to evaluate and to summarize the results. 
These are skills of logical thinking whose effective-
ness diminishes or increases according to the spoken 
language abilities of the participants. Reading and 
writing are solo performances at which superior pupils 
excel, but speaking and listening are, by their very 
nature, social activities where the problem of how best 
to present one's ideas to a particular audience becomes 
of crucial moment." 
Responsibility for speech training.--The teaching of 
~speech in the junior high school is generally restricted to 
:special units in the language arts or English courses. The 
:'attention given to them depends upon the progress of students 
and teachers in covering the course, the period of time 
·allotted to each unit, and the interest and ability of the 
·:teacher. While modern language arts text books have been 
'igi ving more prominence to oral activities, the recent public 
,demand for more attention to reading and writing and the 
proficiency in these areas expected by the colleges have 
resulted in a de-emphasis on the oral aspects of communica-
1/ 
tion for students who are potential college material. 
Numerous suggestions for oral and dramatic activities 
are contained in the literature on education 'for the gifted, 
but these activities are in the nature of enrichment rather 
::than speech development. Doubt of the practicality of some 
of these suggestions arises when one realizes that"···· 
enrichment in the regular classroom •••• often places an in-
JJ!bid.' p. 20. 
·j!··· c-c~- -··- . _. -- ·-
i. 
tolerable burden on already overloaded classroom teachers". 
J) 
Planning a speech course.--Since skill in speaking and 
listening is considered to be important in the education of 
the intellectually superior child, since there is evidence 
that the English courses for these students are for various 
reasons concentrating on the other aspects of communication, 
and since ~t is the responsibility of the author of this 
thesis to provide oral activities in auditorium class for 
superior students, it is the intention of the author to plan 
a course of study in speech that will be helpful to these 
students in their regular class work and in extra class 
·.activities as well as in auditorium. 
3. Scope 
Grade level.--The students for which this course of 
.• study will be planned are in the eighth grade of junior high 
school. At present there are two sections: SB and SA. 
Group composition and size.--The class is grouped 
homogeneously for the purpose of instruction in algebra, 
foreign language, and enriched programs in English, Social 
Studies and Science. Included are boys and girls ranging in 
·age from 12 to 13 years with IQ's of 120 to 140 and over and 
,' 
possessing grade equivalent scores, determined by achieve-
\fRobert J. Havighurst, Eugene Stivers and Robert F. DeHaan, 
.. Survey Of The Education Of Gifted Children, University of 
,Chicago Press, 1955, p. 21. 
5 
~;, 
.. ment tests in language skills, generally one to two years 
.·above actual grade level. 
Approximately 30 students are enrolled in the class 
for which this course is planned. 
6 
CHAPTER II 
REVIEW OF RELATED LITERATURE 
1. Definition of Terms 
Terms designating above-average intelligence.--The 
following terms are frequently used in the literature on the 
gifted to denote above-average intelligence: 
1. Gifted. Although this term is used today to 
refer to school children who are exceptionally 
endowed in both intelligence and special abilities, 
for the purpose of this thesis it is applied only 
to general intelligence. Standards for identifi-
cation of intellectual ability are usually based 
on the IQ, which is determined by means of the 
intelligence test. Those achieving very high 
scores are considered to be gifted. Demarcation 
lines vary from a low of 110-115 IQ to a high 
11 
of 150 or better. In New York City a minimum of 
130 IQ is set for admission to rapid advancement y 
classes in the junior high school. This is a 
1/Norma E. Cutts and Nicholas Moseley, Teaching the Bright 
and Gifted, Prentice-Hall, Inc., Englewood Cliffs, N.J., 
1957, p. 2. 
l:}Board of Education of the City of New York, "Educating 
Gifted and Talented Children", Curriculum and Materials, 
Volume XI, Number 5 (May-June 1957) p. 2. 
-7-
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figure common also to other junior high school 
systems. 
2. Talented. The word talented has been used to 
3. 
refer to those students of high mental ability 
who are capable of advanced work in mathematics, 
science, foreign languages and other academic y 
areas. The term is also used to designate pupils 
who possess unusual ability in non-academic fields 
particularly the creative arts, whose potentiality y 
for outstanding achievement is very promising. 
Bright. Cutts and Moseleyl/group the bright and 
gifted, drawing no sharp line between them but 
admitting that the former may be potential-ly less 
gifted. They define the term as indicating those 
capable of a college education and successful 
achievement in a chosen career. 
4. Other terms. Brilliant, superior, and rapid 
learners are terms frequently found in the 
literature on the gifted and used interchangeably. 
Terms denoting educational provisions.--Terms used in 
this thesis to distinguish educational provisions for the 
1/National Education Association, The Identification and 
~ducation of the Academicalli Talented Student in the 
American secondary School, washington, b. c., 1958, p. 16. 
ycutts and Moseley, Op. cit., p. 3. 
""'- 2/Ibid, p. 3. 
\ I ... c .. :.;;~=:;.-:;:,c;o;";;;:.:-;c=cc;""=;;;:o~'-==:-::·=·-~~.;_-;·"'~·"··cc" ..•• .. .. ·-·~~-. 
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· gifted from those used for average or below average classes 
are homogeneous grouping and enrichment. 
1. Homogeneous grouping. This special form of 
grouping long used in many junior high schools 
is the placement of pupils into groups according 
to ability to do school work. Qualifying 
measures are usually the intelligence quotient, 
y' 
mental age, and school marks. 
2. Enrichment. Supplementary work of a challenging 
nature is called enrichment. It provides special 
opportunity for the gifted student to develop 
intellectual skills, special interest, and talents 
through learning experiences which are slightly 
more advanced and more difficult than previously 
encountered, or subject matter that is not usually 
assigned to the average student at a particular 
?/ 
grade level. 
2. Speech Education 
Values of speech education.--Training in speech is 
essential to each student for the realization of the four 
objectives of secondary education: maximum personal 
!/William T. Gruhn and Harl R. Douglass, The Modern Junior 
High School, (Second Edition), The Ronald Press Company, New 
York, 1956, pp. 210-211. 
?/Anna G. Shepperd, "Teaching the Gifted in the Regular 
Classroom", Educational Leadership, (January 1956), 13:220-
224. 
10 
development, satisfactory social adjustments, vocational 
11 
needs and effective citizenship. With these objectives in 
mind, Robinson explains the importance of speech training y 
as follows: 
" •••• It is vital to the maximum personal develop-
ment of the individual. It is the means by which 
persons exchange ideas and make the social adjustments 
necessary in human relationships. It is an all-
important vocational need. Speech permits the 
individual citizen to participate in civic affairs, 
to help solve problems through discussion and 
conference; it is the medium which allows men to 
present issues of importance to voters, eliciting 
their response at the ballot box. It is therefore 
the responsibility of the secondary school to provide 
forms of speech so that all students may have the 
opportunity to achieve proficiency in these essential 
skills." 
ll The Commission on the English Curriculum states that 
the emphasis in the secondary schools upon the arts of 
communication places equal importance on speaking, listening, 
reading, and writing. While favoring an integrated program, 
they caution against the neglect of the oral aspects with 
traditional emphasis upon reading and writing" •••• for in 
the schools of a democracy the ability to think clearly and 
honestly, to speak with vigor, and to examine critically 
what is said by others is of paramount importance". 
1 Karl F. Robinson, Teaching Speech in the Secondary School 
Second Edition), Longmans, Green and Company, New York, 
1959, PP• 4-5. 
2/Ibid, P• 5. 
l/Commission on The English Curriculum, Language Arts In The 
Secondary School, National Council Teachers of English, 
Appleton-Century-Crafts, Inc., New York, 1956, p. 236. 
Studies however, made by Paul Rankin revealing that 
Americans spend 45% of their time each day in listening; 
11 
y 30% in speaking; 16% in reading; and 9% in writing indicate 
a lack of balance in school curriculums as far as training 
in oral communication is concerned. A total of 75% of the 
day's time is devoted to listening and speaking. Yet in 
one State, New York, the Regent's Report showed that only 
9% of the total time spent in that state is given to oral y 
activities. Nichols suggests that this may be typical of 
procedure in most states. 
Role of speech in junior high school.--The educational 
goals of the senior high school are basically the same as 
those of the junior high school. Therefore, the four 
objectives of secondary education: self-realization, social 
adjustment for human relationships, vocational needs, and y 
good citizenship are also applicable to junior high, and 
competence in speech is an ability that contributes to the 
realization of these objectives. 
Specific instruction in the skills of speaking and 
listening in the junior high school as well as in the senior 
high school is usually provided in the language arts or 
1/Ralph G. Nichols and Leonard A. Stevens, Are You Listening? 
McGraw-Hill Book Company, Inc., New York, 1957, p. 6. 
2/Ralph G. Nichols and Thomas R. Lewis, Listening and Speak-
ing, William C. Brown Company, Dubuque, Iowa, 1956, p. X. 
2/Gruhn and Douglas, Op. cit., pp. 22-24. 
12 
English courses. Responsibility for maintaining high 
standards in the use of the language arts and in the 
teaching of communication skills peculiar to each subject is 
17 
considered to be the responsibility of all teachers. The 
\ 
theory supporting such curriculum standards and provisions 
is educationally sound, but its practical application in 
many cases may be less effective than it should be. This y 
is apparent from an observation made by Gruhn; 
"As I visit junior high schools across the 
country, I find that the teacher in the academic 
subjects is almost always in front of the room. 
Furthermore, the pupils are in seats which are 
arranged in neat rows. The class activity usually 
is centered in a text book assignment, with the 
teacher in direct charge of the class activities. 
In spite of the attention that we have given for a 
quarter of a century to new and varied methods of 
working with boys and girls, methods of teaching the 
academic subjects in our junior high schools 
apparently have not changed a great deal." 
He reports, however, the use of a variety of methods 
in classes for the more able students, including committee 
J./ 
planning for panel discussions and class reports. 
1/Committee on Curriculum Planning and Development, National 
Association of Secondary School Principals, English Language 
Arts in the Comprehensive Secondary School, The Bulletin, 
(October 1960), Volume 44, Number 258:48. 
2/W. T. Gruhn, nwhat Is New In Junior High School Education", 
The Bulletin of the National Association of Secondary-School 
Principals, (February 1960), Volume 44, Number 253:7. 
1/Ibid, p. 7. 
-~·----~ --
--- -'~ -·---- " ~-· 
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Speech training for the gifted.--One of the principal 
goals of education for the gifted is to prepare them to 
become leaders in their professions, and in government and 
civic organizations so that society may benefit from their 
intellectual gifts and special talents. Today we need, more 
than ever before, able leaders "to solve the difficult 
social, industrial and political problems of our complex 
!I 
modern civilization". Yet we take an indifferent attitude 
toward leadership preparation, expecting that it will develop 
spontaneously, 11and that training for individual achievement 
is still the best guarantee for producing adequate social 
gj 
, leadership *'• Even gifted children, however, need training 
21 in leadership according to Berry who states: 
nGifted children may be superior to other 
children in the amount of knowledge they possess and 
in their ability to make higher grades in school 
subjects, and yet be lacking in initiative, in 
willingness to take responsibility, and in ability 
to understand and cooperate with their fellows-
traits characteristic of successful leaders of man." 
1/Charles Scott Berry, The Education of Gifted Children for 
Leadership, The Ohio State University, Columbus, Ohio, 1945, 
pp. 1-2. 
g/Robert F. DeHaan, "Social Leadership", Chapter VII, The 
Fifty-Seventh Yearbook of the National Society for the Study 
of Education, Part II, Education For The Gifted, Nelson B. 
Henry (Editor) University of Chicago Press, Chicago, 1958, 
p. 139 • 
. .2/0p. cit., p. 2. 
Extra-curricular activities, such as the student coun-
ell, and public speaking courses offer many opportunities for 
ll instruction in formal leadership skills. Teachers in special 
courses or in the regular classroom can help the bright 
atudents to develop leadership ability by teaching them the 
fundamental skills of parliamentary procedure. These skills 
· may range from the simple rules of order to abstract 
2_/ 
principles, such as rights of minorities. 
Group discussion provides training in leadership 
techniques, in the expression and exchange of opinions, 
problem-solving methods, and decision making. Preparing 
outlines and summarizing what has been said are other skills 
considered important in the education of the gifted. Dis-
cussion is a challenging activity for these children who may 
be expected later on not only to participate in such groups 
"jJ 
but to organize and lead them. 
Gifted students must also learn to be good followers as 
well as good leaders and should learn these important 
.. participation skills in the process of group discussion. As 
!/Robert F. DeHaan, Op. cit., p. 140. 
'g/Norma E. Cutts and Nicholas Moseley, Op. cit., p. 188. 
; 2/Gertrude H. Hildreth, Educating Gifted Children at Hunter 
: College Elementary School, Harper and Brothers, New York, 
; 1952, p. 91. 
Scheifele points out: 11 
"Each member of a group functions both as leader 
and follower, and the gifted must utilize his capacity 
for critical analysis in determining whom to follow, 
which ideas are false and unacceptable, and which 
course is most sound." 
Because he has so much to give, the gifted student must 
be trained in all the communication skills, speaking and 
listening as well as reading and writing. One of the 
problems of communication for the gifted is the difficulty 
encountered in learning to listen to the opinions of others 
when they have so much they wish to say themselves. 
y 
Debate is mentioned as a challenging activity for the 
gifted child, although it is not given the prominence in the 
literature on education that is given to discussion. Cutts 
ll 
and Moseley include it in a list of enrichment devices and 
!:r/ 
activities as do DeHaan and Havighurst. As a subject of 
interest to gifted students it was rated more highly than 
21 
most others in a study made by Terman. Formal tournament 
1/Marian Scheifele, rrThe Gifted Child In The Regular Class-
room", Practical Suggestions for Teaching, Number 12, 
Teachers College, Columbia University, New York, 1953, p. 67. 
,Yibid, p. 93. l/Op. cit., p. 68. 
!:r/Robert F. DeHaan and Robert J. Havighurst, Educating 
Gifted Children, The University of Chicago Press, Chicago, 
Illinois, p. 104. 
2/Lewis M. Terman and Melita H. Oden, The Gifted Child Grows 
UP: Twenty-Five Years Follow-up of a Superior Group, 
Genetic Studies of Genius, Volume 4, Palo Alto, California, 
Stanford University Press, 1947, p. 30. 
debating, however, is not considered appropriate on the 
Jj junior high school level. 
Both discussion and debate help develop the habits of 
reflective thinking which are considered essential in the 
education of the gifted. Laycock lists the following: 
"1. the ability to distinguish between fact 
and opinion 
y 
2. the ability to distinguish between the 
relevant and the irrelevant, the important 
and the unimportant 
3. the ability to evaluate authorities in a 
critical fashion 
4. the ability to distinguish the language 
of fact from the language of feeling 
5. the ability to detect the various devices 
used in propaganda and the ability to sift 
slanted matter from verifiable fact 
6. the ability and resolve to collect all 
available evidence before making a 
conclusion 
7. the ability to attach problems in a 
systematic, orderly, and logical rather 
than in an emotional or "hit or miss 11 
fashion 
e. the ability to do critical thinking, 
make comparisons, make inferences and 
make judgments 
9. the ability to use skillfully the tools for 
acquiring knowledge 
1/William T. Gruhn and Harl R. Douglas, Op. cit., p. 302. 
~Samuel R. Laycock, Gifted Children, A Handbook For The 
Classroom Teacher, The Copp Clark Publishing Company, 
Limited, Montreal, 1957, pp. 27-28. 
16 
10. the ability to study in an efficient manner." 
Other activities which are thought to have educational 
values for gifted are oral interpretation, story-telling, 
reporting, public speaking, radio broadcasting, and 
Jj y ll 
television programs. Dramatic and choral speaking 
activities are frequently included in enrichment suggestions, 
with dramatics, both creative and formal, being of special 
interest to bright students. 
Speech courses for the gifted.--Although most of the 
courses in speech mentioned in the literature on education 
for the gifted are to be found in the high schools in the 
categories of speech, public speaking, debate, and advanced 
dramatics, special provisions for elementary and junior 
high school students, while rare, are also noted occasional-
ly. 
On the elementary level, they may be included as 
special group activities similar to clubs or workshops, 
meeting for two periods a week or as many as two periods a 
day, as is the case in the Colfax Elementary School, y 
Pittsburgh, Pennsylvania. A 7th grade leadership class and 
Jjibid., pp. 98-101. 
YNorma E. Cutts and Nicholas Moseley, Op. cit., p. 174. 
l/Robert F. DeHaan and Robert J. Havighurst, Op. cit., p. 
105. 
~Robert J. Havighurst, Eugene Stivers, and Robert F. 
DeHaan, Op. cit., p. 22. 
a small creative dramatics group composed of 7th and 8th 
grade students were part of an experimental program for 
Jj 
gifted children in the Portland Public schools. 
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On the junior high school level, elective courses in 
speech are provided or suggested as enrichment possibili-
ties. In'the John Muir Junior High School in Pasadena, the 
more able students are encouraged at the end of the first 
semester of the 8th~rade to take a 9th grade elective, one 
of which is speech. A semester course in speech is one of 
the special provisions recommended for 8th grade students in 
a policy guide for the Central High School District No. 2 of 
2.1 Swanhaka, New York. A course in dramatics is also listed. 
It is suggested in the guide that these courses be taken in 
place of the regular English curriculum. Consideration is 
given also to the potential value of speech for gifted 
students on the lower grade level in the junior high school. 
1/Clifford W. Williams (Director), The Gifted Child in Port-
land, A Report of Five Years of Experience in Developing a 
Program for Children of Exceptional Endowment, Portland 
Public Schools, School District No. 1, Multnomah County, 
Oregon, 1959, pp. 51-54. Mimeographed. 
~Joyce Shimkin Usiskin, Provisions For The Gifted Child In 
The Secondary School Language Arts Program, Unpublished 
Master's Thesis, Boston University, 1957, p. 86. 
l/Robert L. Springer, A Policy Guide for the Academically 
Able and The Homogeneous Grouping of Students, Central High 
School District No. 2, Sewanhaka, 158 Covert Ave., Stewart 
Manor, Garden City Post Office, New York, 1958, p. 4. 
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v-
Passow mentions speech as a possibility for enrichment in 
the 7th grade. He suggests speeding the regular topics, and 
offering during the remainder of the term courses not 
usually provided at that level. 
3. Characteristics of Gifted Children 
General characteristics.--Gifted children differ in the 
rate of development, physically, socially, emotionally, and 
intellectually. The characteristics attributed to them have 
been largely determined by studies stressing group trends, 
comparing the gifted with unselected average groups. 
According to Miles this does not afford an adequate picture 
of the characteristics and the personality traits of the y 
gifted child. She states: 
"Each individual is unique in the patterns of 
behavior that express character and in the traits 
whose vastly complex integration f'orms the personality. 
Essential statistical measurements of control 
tendencies in the intellectual, emotional, and social 
aspects of behavior result in oversimplified general-
izations •••• Only acquaintance with gifted children can 
create the appropriate lively sense of unduplicated 
human personalities, differing even in the patterns and 
expressions of their exceptional intellects and in the 
traits covering the whole wide range of constitutional 
and functional potentialities." 
1/A. Harry Passow, nEnrichment of Education for the Gifted, 
Chapter X, Education For The Gifted, The Fifty-Seventh Year-
book of the National Society for the Study of Education, 
Part II, 1958, p. 196. 
2/Catherine Cox Miles, 1'Gifted Children", Chapter 18, Manual 
of Child Psychology, Leonard Carmichael, (Editor), John 
Wiley and Sons, Inc., New York, 1946, p. 925. 
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Mental characteristics.--The most distinguishing 
positive characteristic of the gifted child is superior 
intelligence. The IQ, although an important indicator of 
superior mental ability, is not the only sign of giftedness 
in this respect. A variety of mental traits is evidenced by 
intellectual achievement in the classroom. It is to be 
remembered, however, that gifted children differ in the 
possession of these traits both as to kind and degree of 
JJ power. Among them Cutts and Moseley list the following: 
"1. Size of vocabulary and accurate use of words 
2. Ability to make generalizations 
3. Abstract thinking 
4. Insight into problems 
5. Reasoning 
6. Problem solving 
7. Speed of learning 
8. Persistence 
9. Memory 
10. Foresight 
11. Humor and wit 
12. Range of interests and curiosity 
13. Alertness and keenness of observation 
14. Initiative 
15. Creative ability 
16. Critical judgment 
17. Desire to be of service." 
If not maladjusted, the gifted child is reported to 
have an attention span that ranges from better than average 
to extensive, enabling him to concentrate on one activity 
for a long period without losing interest. Attempts to 
relate past, present, and future developments with cause and 
1/0p. cit., pp. 18-26. 
~~~~-~=~""-==c·-====~==~-=--=:-o~~' ··'"'~"-"~==-:::c-==c~c=-=-~-~- ~""c':..cc~"C::c~~'-- ~:;..cc- c· -,ccc~·o-c·.-::·::~~~-"'"='''~ -~-c=;c-c_ · _- ;:. -~===o-_c_c;,''--=:::: 
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effect relationships occasionally result in an apparent lack 
JJ. 
of concentration on the business of the moment. 
The intellectually gifted child is quick to see when 
something needs to be done and to obtain the knowledge 
needed for accomplishing a project. He is original in his y 
approach and usually shows some degree of creativity, al-
though-there is a variance in the degree of creativity 
possessed by individuals. Furthermore, these children are 
not equally creative in all subject areas; some seem to lack 
this ability entirely. The reason for this apparent incon-
sistency, as far as degrees of creativity are concerned, is 
J} 
the lack of a highly developed imagination. 
Perhaps the most distinguishing and important ability 
of the gifted is the ability to generalize, to observe 
relationships, to relate experiences, and, through the 
process of inductive reasoning, to arrive at logical con-
clusions. This characteristic enables the gifted to reason, 
also, deductively. Proficiency in this skill, however, 
!±/ depends upon the experiences of the child. 
1/Herbert A. Carroll, Genius In The Making, McGraw-Hill Book 
Company, Inc., New York, 1940, p. 115. 
ycutts & Moseley, Op. cit., p. 24. 
1/Herbert A. Carroll, Op. cit., p. 257. 
!:/Ruth Strang, "The Nature of Giftedness", Chapter IV, 
Education For The Gifted, Fifty-Seventh Yearbook, National 
Society for the Study of Education, Part II, 1958, pp. 77-78. f", ~--~-=~--- ----=··-"'===~-=:-==~-----~-,ooc.c·o""--=""-=-:-- ·.o.:.==--=~c:o·=·-"""· --.:c. ~c-.c-_-;:c"'"=-=-'"''c.=." ---'~=c--~oc:--:c-" --o~--~-'-=:-;o-~-=--""-' , -~ 
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Characteristics related to speech.--As far as the 
author of this thesis has been able to determine there 
exists no inventory of characteristics of gifted children in 
·the area of speech. A committee of teachers in the Baltimore 
County Schools under the supervision of Hiss Jean Sisk, 
. supervisor of English, has comprised a list of character-
istics related to the language arts. They include the 
11 following which pertain to speech: 
"I. Intellectual Traits 
A. Ability to comprehend abstract ideas. 
Effective use of abstract terms and 
concepts in speaking 
B. Ability to generalize 
Attainment by induction of definitions 
in the areas of grammar and word attack 
c. Ability to organize 
Organization of pertinent material 
preparatory to speaking on a topic, 
issue, or problem 
D. Capacity for intellectual curiosity 
Desire to do independent research in 
areas of interest 
Interest in language arts techniques 
E. Capacity for extensive interest 
Development of a wider range of reading 
interests 
Response to new language concepts and 
experiences 
F. Capacity for creative and imaginative 
thought 
Imaginative use of language in daily 
expression 
G. Ability to make comparisons, contrasts 
and analyses 
Using comparisons, contrasts, and 
extended analyses in oral expression 
, yop. cit., pp. 3-5. 
II. 
H. Ability to grasp ideas quickly 
Interpretation and integration of what 
is read and heard 
I. Ability to understand and use intricate 
and complex concepts and skills 
Involvement in long term projects of all 
types 
J. Ability to use a logical and orderly 
approach in critical thinking 
Extended investigations and arrival at 
sound conclusions in preparing for 
speaking 
Personal characteristics and attitudes 
A. Impatience with routine assignments and 
drill related to accuracy in grammar, 
mechanics, and research 
B. Sense of humor 
Appreciation of types of humor in 
literature and speech 
An understanding that humor is a comment 
on life 
C. Power of self-criticism 
Intelligent criticism of their own oral 
work 
D. Desire to work independently in planning, 
selecting, and developing language 
activities of all sorts 
E. Ability for outstanding leadership 
Initiative in planning group work, 
discussions, and class work 
Participation in extracurricular 
activities related to language arts 
F. Power of self-motivation 
Desire to do extended research 
Selection of topics for study 
Interest in original creative work 
G. Ability to work well with adults and 
peer groups of own ability level 
Utilization of adults as resource people 
in language arts activities 
H. Capacity for aesthetic appreciation 
I. Tendency to question and challenge 
established conventions and ideas 
J. Alertness and keenness in observation 
in speaking; insight into problems and 
actions of people 
K. Ability to memorize and retain material 
L. Ability to concentrate on one idea 
longer than the average pupil 
M. Tendency to be individualistic 
N. Tendency to make premature general-
izations; over-eagerness to reach a 
generalization before getting all the 
facts 
0. Impatience with group work with slower 
children 
P. Tendency to be overcritical 
Q. Tendency to procrastinate 
R. Tendency to rationalize 
III. Control of communication skills 
A. Use of more extensive and more difficult 
vocabulary 
B. Tendency to read intensively and 
extensively more difficult material 
C. Experimentation with words 
D. Ability to communicate one's ideas with 
clarity" 
Social characteristics.--Gifted children are said to be 
superior to others as a group in social intelligence, which 
~ is the ability to get along without conflict with others. 
It implies a certain degree of conformity with standards of 
the peer group. The need to conform, however, presents 
many social problems which children less gifted are not 
11 
· required to face. Fortunately for the gifted child and for 
society, the happiness of' the individual is not completely 
dependent upon the understanding or approval of the group. 
The reason for this lies in the fact that frequently gifted 
children find pleasure through mental activity. 
y 
Most authorities agree that gifted children as a group 
make satisfactory social adjustments even though they have 
1/Herbert A. Carroll, Op. cit., p. 90. 
2/Ibid, p. 94. 
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more problems in this area than average children. Consider-
ation, however, must be given to the fact that children who 
have been early identified as gifted and who have received 
special training and guidance as in Terman and Oden's group 
are more likely to achieve a greater degree of social 
11 
adjustment than unselected children. Magnifico calls 
attention to the research finding in the Terman-Oden study, 
which minimizes the fact that gifted children frequently 
fail to achieve satisfactory social adjustments because of 
external pressures. In regard to sociability, these findings 
show that " •••• nearly 45 percent of the gifted •••• fell 
within the lowest quartile of the respective sex norms for 
the control group. The superiority of the control on y 
activity scores is hardly less marked". 
Although studies of leadership characteristics show 
that gifted children are only slightly more superior to 
ll 
average children, Carroll claims that they are more likely 
to become leaders because of their superior size, hearing, 
social sense, initiative, social status, superior intelli-
gence, and the fact that they have more time to participate 
J±l in extracurricular activities. On the other hand, Berry 
1/L. X. Magnifico, Education for the Exceptional Child, 
• Longmans, Green&. Company, New York, 1958, p. 204. 
2/Ibid, p. 37. 
!/Op. cit., p. 2. 
2/0p. cit., pp. 110-111. 
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· says that gifted children may be lacking in traits that are 
characteristic of successful leaders such as initiative, 
' responsibility, understanding, and cooperation. Hildreth 
suggests that the assumption of leadership roles in adult 
life is dependent upon the development, through training, 
of the natural abilities which gifted children possess. She 
states that many of them display, at an early age, signs of 
intellectual and social leadership. Of their success as 
leaders in the adult world she comments: 
y 
"Do the gifted children of today become the 
leaders and outstanding thinkers of tomorrow? The 
evidence gathered from follow-up studies suggests 
that they do, provided favorable circumstances permit 
them to attain the necessary training to develop their 
powers to the fullest degree, whether this training is 
self-imposed or obtained through formal study." 
4. Characteristics of Early &dolescents 
Physical characteristics.--Children in the early stages 
of adolescence are experiencing a period of rapid physical 
·. growth and development which causes them to become self-
conscious about their appearance. They tend to be more 
gj 
concerned with their dress. Because of the changes in 
growth at this stage, they usually have relatively po .. or 
co-ordination and need training in the development of good 
!/Gertrude Howell Hildreth, Op. cit., p. 3. 
g/Arnold Gesell, Frances L. Ilg and Louise B. Ames, Youth, 
The Years From Ten to Sixteen, Harper and Brothers, New York, 
1956, pp. 319-320. 
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posture. Girls at this age level are approximately one year 
J] 
advanced beyond the boys in respect to physical growth. 
Social characteristics.--Girls and boys at this age are 
concerned with belonging to a group and worry about accept-
ance. They often feel socially insecure and try to get y 
attention, hoping for approval from their peers. Twelve 
year old boys claim to have many friends, while thirteen 
, year olds, who are less sociable than twelve year olds, vary 
in the number of admitted friends from many to several or 
21 
only one best friend. 
Intellectual characteristics.--As a group early 
adolescents have wide intellectual interests. They are 
curious about everything and show a desire to become in-
formed. They are concerned about social and ethical 
problems. Of their language characteristics The Commission 
!±/ 
on the English Curriculum summarizes: 
"They may display marked agressiveness in speech 
and a tendency toward constant argument; show a liking 
for parliamentary procedures; enjoy hobbies involving 
use of much technical knowledge and skill and employ a 
more logical approach to solving problems; establish 
1}Commission on English Curriculum, Language Arts in The 
·.SecondarY School, Op. cit., p. 16. 
Yibid, P• 17. 
1/Arnold Gesell, et al, Op. cit., p. 410. 
!±/Op. cit., p. 17. 
habit of reading periodicals and books related to 
interests •••• " 
They show a liking for school but may feel that they 
have too much homework. They are, however, usually con-
scientious about doing it, although some twelve year olds 
11 
may rebel if they think that it is too excessive. 
5. Needs of Gifted Children 
General needs.--Gifted children have in general the 
same basic needs as other children. Differences in the 
28 
needs of these two groups may be explained by the disparity 
existing between the mental age of intellectually gifted 
children, which may be accelerated two or more years, and y 
their physical and emotional development. It is important to 
remember that, although they are capable of performing on an 
adult level intellectually, they are children and need to be 
treated as such. Emphasis is given this point by DeHaan and y 
Havighurst in the following statement: 
"It is essential to bear in mind always that a 
gifted child is nevertheless a child. Treating a 
ten-year-old child like a sixteen-year-old because 
he reads as a sixteen-year-old can be dangerous 
1}Arnold Gesell et al, Op. cit., pp. 459-460. 
~Committee on Exceptional Children and the Reporters of 
Exchange Magazine, How To Educate The Gifted Child, Metro-
politan School Study Council (525 West 120th Street), New 
York, 1956, pp. 5-6. 
1/0p. cit., p. 35. 
It is difficult to enrich the experience of a gifted 
child without getting him involved in social experience 
beyond his developmental level." 
Educational need.--The intellectually gifted child 
needs to be stimulated and challenged in his school work. 
Otherwise he may become restless and unwilling to do the 
11 
assignments which he considers to be too easy. Projects 
which allow him to delve deeper into the subject or which 
permit him to explore a special interest of value to him and 
to the class are most profitable. Having merely to do extra 
work to keep him busy is a waste of time. He needs variety 
in his experiences and freedom to exercise his creative y 
abilities. 
For inspiration, gifted children need personal contact 
JJ 
with outstanding leaders in their fields of interest. If 
this is not feasible, they can learn much from observance 
and participation in community activities. Field trips are 
a practical answer to this need. Vicarious experiences can 
be acquired through the reading of biographical literature. 
Social needs.--All children need opportunity to work 
with others in order to develop the necessary social skills 
.YJames M. Dunlap, "The Education of Children with High 
· Mental Ability," Chapter IV, Education of Exceptional 
Children and Youth, William M. Cruickshank and G. Orville 
Johnson, (Editors), Prentice-Hall, Inc., Englewood Cliffs, 
New Jersey, 195S, p. 156. 
Yibid., PP• 152-153. 
1/James M. Dunlap, Op. cit., p. 181. 
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that life in a democracy demands. Gifted children especially 
need this training if society is to receive the maximum 
benefit from their intellectual gifts and special talents. 
Practice in the skills and techniques of problem-solving 
and experience in conference and discussion are helpful in 
developing social consciousness and democratic attitudes. 11 
Emotional needs.--To maintain emotional stability and 
health, everyone needs to express his feelings and to find 
release from tensions. Because he is exceptionally intelli-
gent and sensitive, the gifted child needs it even more than y 
the average child. The creative arts and play activities 
provide excellent opportunities for the satisfaction of 
2.1 
emotional needs. Group discussions of personal or common 
problems provide opportunity for expression of feelings and 
release from tensions with the realization that others feel 
the same way. 
6. Interests of Gifted Children 
General interests.--The interests of gifted children 
are said to be the same as those of other children, the 
1/Henry J. Otto (Editor), Curriculum For Gifted Elementary 
School Children In Regular Classes, Bureau of Laboratory 
Schools, Publication number 6, University of Texas, Austin, 
1957, P• 25. 
~Theodore Hall, Gifted Children - The Cleveland Stort, 
World Publishing Company, Cleveland and New York, 195 , p. 25 
1/Cutts & Moseley, Op. cit., p. 174. 
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principal difference being that the former are usually a 
year or two advanced in the level of interests. This may be 
interpreted as meaning that in some areas children of eleven 
or twelve years can be expected to have interests similar to 
those of children twelve to fourteen years of age. 
y 
The results of a four page interest blank filled out by 
·2/ 
subjects of three gifted groups tested by Terman show the 
most abstract subjects - literature, debating, dramatics, 
and ancient history - to be more interesting. More practical 
subjects were rated less interesting. 
Although the interests of boys and girls may be expected 
to differ somewhat, gifted boys and girls are more alike as 
ll far as interests are concerned, according to Terman, than 
, are boys and girls in unselected groups. The same study 
revealed that there is a greater similarity between the 
subject preferences of boys in both groups than there is 
between girls in these groups. 
The interests of young people in the junior high school 
are varied and dependent upon intelligence, maturity, socio-
economic background, past experiences, and cultural oppor-
tunities. They are capable, however, of being stimulated 
1/Ruth Strang and Dorothy Kendall Bracken, Making Better 
Readers, D. C. Heath and Company, Boston, 1957, p. 70 • 
. ~Lewis M. Terman and Melita H. Oden, Op. cit., p. 30. 
1/Lewis M. Terman, "Genetic Study of Genius", Vol. 1, Mental 
And Physical Traits of a Thousand Gifted Children, Stanford 
University Press, 1925, p. 382. 
~ .... 
and directed by proper guidance. The range is broad and 
subject to change as they are affected by maturation, ex-
32 
perience, external circumstances, and social change. 
Although intelligence and socio-economic factors are recog-
nized as determinants in the interests of children at this 
grade level, they do not affect them to as great a degree as 
might be expected. Concerning this, one writer makes the 
1/ following observation: 
"Bright and slow-learning pupils tend to like 
the same kinds of books, movies, radio and television 
programs. Of course the age at which they acquire 
the various interests will vary, and the quantity of 
reading is greater in the case of the brighter pupil. 
The reading of comic strips and comic books is very 
much the same among pupils of varying levels of 
intelligence." y 
Reading interests.~-Early studies showed that gifted 
children were generally very interested in reading and tended 
to read books of better quality than did other children. 
Type of books read spread over a wider range than did those 
of control group children. The gifted read more books of an 
informational nature, including science, history, biography, y 
fiction, travel, poetry and drama. A classification of books 
read showed further that the gifted read fewer books of 
1/John J. DeBoer, "The Changing Interests of Junior High 
· School Students", Reading In Action, Scholastic Magazine, New 
York, 1957, pp. 27-29. 
?:}Lewis M. Terman and Melita H. Oden, Op. cit., p. 56. 
1/Lewis M. Terman, "Mental and Physical Traits of A Thousand 
Gifted Children" Op. cit., p. 454. 
adventure or mystery and far less fiction. The boys how-
ever, read about three times as many adventure or mystery 
stories as the girls did, and the latter read nearly five 
1/ 
times as much emotional fiction.-
More recent studies reveal a greater similarity between 
the reading interests and tastes of gifted and less gifted 
children today. Although the former read more avidly and 
with greater facility than do the latter, especially in the 
elementary and junior high school grades, their reading y 
tastes are "limited, trite or poor". They do not of their 
own volition read books of better quality than those read by 
average children of the same age level. These findings are 
in marked contrast to those disclosed by Terman in his 
earlier studies of gifted children. They indicate a need for 
direction and guidance in the selection of reading materials 
for class work or independent study. 
?. Educational Considerations 
General principles.--The basic principles underlying the 
education of gifted children are the same as those applying 
to the education of all children. The purpose of education 
is the maximum development of every child according to his 
1/Ibid., p. 454. 
?JMiriam 1. Goldberg, "Recent Research On The Talented", 
Teachers College Record LX, {December 195g), p. 151. 
1/ 
individual nature and needs in order that he may make the 
greatest possible contribution of his ability and talent to 
his own welfare and the welfare of society. In the education 
of the gifted, emphasis should be placed upon the responsi-
bility of the individual to society because of his special 
endowment. Provision should be ~ade for the development of 
the whole child, physically, socially, and morally as well 
as mentally. This does not imply equal development in all 
areas; it cautions against neglect of 
personality growth in the educational 
Educational Goals.--According to 
important aspects of y 
program. 
ll 
Passow, all gifted 
students, regardless of specific interests or degree of 
·.talent, need to acquire the skills, knowledge, and attitudes 
which will enable them to achieve the following objectives: 
"1. To deal competently with themselves, their 
fellow men, and the world about them as 
human beings, citizens, parents, and 
participants in the 'good life'. 
2. To build a sound liberal foundation to 
sustain the vigorous development of 
specialized competencies at the higher 
levels which they can handle. 
3. To foster self-direction, independence, 
a love of learning, and a desire to create 
and experiment with ideas and things. 
1/Herbert A. Carroll, Op. cit., p. 253. 
yArch 0. Heck, The Education of Exceptional Children (Second 
Edition), McGraw Hill Book Company, Inc., 1953, p. 378. 
1/0p. cit., p. 194. 
4. To provide the self understanding, inner 
consistency, and ethical standards to see 
their own uniqueness in terms of responsi-
bility to society. 
5. To stimulate critical thinking and a 
scientific approach to solving their 
persistent problems. 
6. To nuture an appreciation of the cultural 
heritage bequeathed by societies through 
the ages. 
7. To motivate the desire to meet the special 
expectations society has for individuals 
with unique talents." 
Critical thinking, the ability to think independently, 
to question accepted views and to look for new or different 
explanations, is a skill which is very important to the 
11 
students in the study of history, social studies, and 
citizenship education. 
Other goals which are important in the education of the y 
gifted are listed by Hildreth as follows: 
"Learning to express ideas creatively in oral and 
written English. 
Practicing good workmanship and thoroughness. 
Learning self-reliance and self-sufficiency. 
Seeing a task through to satisfactory completion. 
1/Lloyd S. Michael et als, nsecondary School Programs", 
Chapter XII, Education For The Gifted, Fifty-seventh Yearbook 
, of the National Society for the Study of Education, Part II, 
'1958, p. 290. 
,2/Gertrude Howell Hildreth, Educating Gifted Children At 
~unter College Elementary School, Harper and Brothers, New 
·York, l952. 
--r.--
36. 
Learning the basic skills, knowledges, techniques 
of conrrnunication, scientific methods, study 
techniques that are needed for practical purposes." 
Teaching methods.--The methods used in the teaching of 
,, the gifted children may be said to be methods that are 
:frequently used successfully by good teachers in the in-
1/ 
.struction of children of varying abilities. Passow says 
that the apparent differences in quality of achievement in 
the teaching - learning situation result more from what the 
gifted child brings to the situation than what the teacher 
does. Some methods, however, have been found to be more 
effective than others in the attainment of the higher 
:standards, richer programs, and more challenging goals that 
are desired in the education of gifted children. Concerning y 
these methods, Passow states: 
"As in all teaching, methods should be selected 
in relation to particular goals and learners, but 
varied emphasis makes some techniques and procedures 
more appropriate than others in teaching the gifted. 
Methods which stress independent thinking and action, 
building relationships, and problem-solving, for 
example, are more productive than some which offer 
primarily rote learning and repetitive drill." 
One must not conclude from this statement that drill is 
unnecessary. Mastery of fundamental processes requires a 
.certain amount of repetitious drill even with superior 
students, although the amount required is usually much less 
;J) Op • cit • , p • 19 7. 
~/Ibid., p. 197. 
y 
than that required by other students. Of course, knowledge 
of material and command of skill should be ascertained be-
fore employing drill. According to DeHaan and Havighurst 
" •••• rapid learners can usually do without one-fourth to 
one-third of the drill work the average student needs". 
Y 
The emphasis and the amount of time required in the develop-
ment of basic skills will be determined by the grade level 
on which programs were started. If the program is initiated 
in the junior high school years, it may be necessary to 
21 
teach or review these skills at that time. 
l/Jack Kough and Robert F. DeHaan, HelSing Students With 
~aecial Needs, .Teacher's Guidance Hand ook, Secondary School 
': E ucation, Volume 2, Science Research Associates, 1957, 
: p. 15. 
;yop. cit., p. 157. 
2/Ibid, p. 194. 
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CHAPTER III 
DEVELOPING A COURSE OF STUDY 
1. Criteria for the Course 
Definition of a q£Yr~e of study.--According to Gruhn y 
and,Douglass, a course of study is a guide for teachers and 
students in a particular subject area. It should include the 
: following : 
"(a) statements of objectives; (b) suggested 
learning materials and activities for a given period 
of time; (c) suggestions for their use in school; 
and (d) suggestions for evaluation." 
Selected criteria.--Having considered the goals of 
education for the gifted, the characteristics, the needs and 
interests of the students, and the general organization of a 
course of study, the author has selected the following 
criteria in order to determine the development of the 
course: 
l. The course of study should contribute toward the 
goals of education for the gifted which are 
similar to those for all children with additional 
emphasis upon responsible citizenship training. 
2. It should be directed toward significant aims or 
outcomes in the subject area. 
3. It should take into consideration the character-
istics of the students for which it is planned. 
4. It should meet the needs of the children. 
'iYGruhn and Douglass, Op. cit., p. 64. 
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5. As far as possible, it should include materials 
and learning experiences which are of interest to 
the students. 
6. It should include content and activities which 
are challenging and not usually given at the 
particular grade level. 
7. It should provide opportunity for extended work 
by the individual or group if interest and 
ability warrant it. 
. 39,. 
8. It should provide for the use of audio-visual aids 
and advanced reference materials. 
9. It should provide for the occasional use of 
community resources or field trips. 
10. It should provide methods of evaluation of 
learning experiences and outcomes. 
2. General Procedure 
Units of work.--Broad units of work in oral composition 
and group discussion will be planned and used with eighth 
grade classes of superior children in the junior high school 
in which the author teaches. As a result of this class work, 
a course will be created which will provide for the develop-
ment of basic speaking and listening skills and as much 
advanced work as time and the interests of the students will 
permit. 
Material.--Materials to be used in the course will be 
selected from three sources: the interests of the students, 
~he eighth grade courses in social studies and English in 
present use with the students, ninth grade language arts 
texts and advanced textbooks in speech suitable for use at 
~'·'"'~'=·~ 't~~ g~~Q..~-.~~.'V'~l:o:ow~~~~.~~~~.r~rccccs~~de_~t~~ ,. '' nc.c-co=.=o .. ·.:· 
Lesson plans.--As a result of class work, the course 
will include suggested lesson plans which will, when possible 
and feasible, provide correlation with English and social 
studies. 
3. Development of the Course 
Preparation. --In order to determine vrhich skills should 
be included in the course of study, which activities would be 
· ·, helpful and appropriate, it was necessary to consult curricu-
lum guides in language arts, social studies, and speech 
education. Courses of study in speech, designed for 
intellectually gifted or superior students were unavailable 
as far as the author could determine. All eighth and ninth 
grade junior high school language arts and social studies 
textbooks accessible to the author were carefully examined. 
Books written by speech authorities for use in the elementary 
school and in the high school were consulted as well as 
numerous publications on the gifted. Source materials which 
were found to be helpful but which were not included in 
reference pages at the end of each unit or in the bibli-
ography were noted in Appendix B for the convenience of the 
reader. 
Information and materials were also solicited from the 
.following agencies: city, state and university departments 
of education; the United States Office of Education; the 
National Education Association; the Speech Association Of 
" 
America; and the Michigan Speech Association. 
Personal interviews for the purpose of obtaining advice 
'and information were conducted with teachers of gifted 
students in the school system in which the author teaches. 
A difference of opinion as to the value of training in oral 
communication in English and social studies classes was 
, noted. Reasons given by one teacher, who admitted that she 
did very little oral work, were the following: lack of time, 
extent of content to be covered, and the importance of work 
in grammar, in written composition, and in literature. 
Another teacher reported that she encouraged and actually 
accompl~shed a variety of oral activities in her English and 
social studies classes. 
Procedure.--During a period of approximately three 
years, the course of study was developed through work with 
eighth grade classes of intellectually superior students 
assigned to the author. At first the classes met regularly 
once a week but, as work on the course progressed, class 
meetings were scheduled twice a week through the cooperation 
of the principal, who expressed a desire to provide more 
experiences in oral conwunication for these students. 
Because of the pressures of accelerated work in academic 
subjects, the principal thought that these students were 
being deprived of the opportunities in this area afforded to 
, average students. 
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Other subject area teachers working with the same 
classes made suggestions for speech topics and activities 
and also supplied some materials. When time permitted, they 
also correlated work in the speech class with work in their 
own classes, assisted the students in the preparation of 
visual aids, and helped to organize and conduct field trips. 
The completed course of study was read and criticized con-
, structively by the head of the English department in the 
school in \'Thich it was developed and by a high school teacher 
of English. 
The principal change made in the course during its 
-development was effected in the second unit on oral 
composition. The number of team debating activities was 
reduced in order to devote needed attention to the skills of 
refutation. 
This course of study was a creative effort. No attempt 
was made to experiment with controlled groups, nor was a 
testing program employed to evaluate the effectiveness of the 
course in developing specific skills. Such an evaluation 
would, obviously, require further study. 
-- M 
CHAPTER IV 
COURSE OF STUDY IN SPEECH FOR SUPERIOR STUDENTS 
IN THE EIGHTH GRADE OF JUNIOR HIGH SCHOOL 
Introduction 
Purpose of the course.--This course of study is designed 
to provide training in speaking and listening skills for 
superior students in the eighth grade of junior high school. 
Students for whom the course is ~lanned.--The students 
enrolled in the class are homogeneous y grouped for in-
struction in the required academic subjects and some elective 
courses. They are selected because they meet certain 
specific requirements established by the school adminis-
trators, counselors, and classroom teachers. They have 
I.Q.'s ranging from 120- 140 and are considered capable of 
performing on a higher level than are other children in the 
same grade. y 
Educational goals.--A list of educational objectives 
compiled as a result of a survey conducted by teachers of 
gifted students point to the following aims as worthy of 
consideration when planning instruction for gifted classes: 
self-direction, self-reliance, independence; high standards 
and good workmanship; creativity, original thinking and 
positive ethical and civic attitudes. The general goals of 
education for all children, of course, apply also to the 
education of the gifted. 
General objectives.--The following objectives may be 
considered essential in providing speech education for 
superior students: 
1. To provide opportunity for superior students to 
develop the high degree of competency in speaking 
and listening of which they are capable. 
2. To develop in superior students the speaking and 
listening skills which are essential for effective 
citizenship in a democratic society. 
). To foster a sense of social responsibility which 
l7Gertrude Howell Hildreth, Op. cit., pp. 44-45. 
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will encourage superior students to contribute 
their ideas and talents for the benefit of society. 
Skills to be developed.--Consideration is given to those 
skills which are thought to be most helpful in meeting the 
needs of superior students. A listing of such skills may be 
found on pages 51, 80, 115 and 153. Activities are included 
which will help these students to develop the basic skills 
appropriate for their age and grade level and the more 
advanced skills which they are thought to be capable of 
achieving. An acceleration in skill and content of one and 
possibly two years is generally deemed advisable. 
Course content.--The course of study is divided into two 
units: Oral Co~osition and GrouE Discussion. Each unit is 
sub-divided into two parts, each oT wnicn contains activities 
planned for the development of specific skills. 
Oral Compositi,££. Part I: Informative Speech 
The purpose of this unit is to provide in-
struction in the preparation, organization, and 
presentation of speeches, or talks. Emphasis is 
placed upon the skills involved in stating and 
developing ideas, gathering materials, note-taking 
and outlining. 
Oral Composition. Part II: Persuasive SEeech 
This unit is planned to aid students in 
developing and understanding the nature and 
techniques of persuasion. Emphasis is placed upon 
the skills of critical thinking and listening. 
Gifted students need practice in the skills of 
persuasion in order to become active and responsible 
citizens in the life of the school and of the 
cormnunity. The unit provides for the development of 
those skills which will help the students to become 
informed on both sides of a question, to examine and 
use evidence, to influence an audience, and to 
listen critically in order to draw conclusions and 
to make judgments. 
Group Di?CU§sion. Part I: Thinking and Talking 
Together 
Group discussion in its various forms is an 
activity which is considered challenging to the 
superior student because it gives him an opportunity;· 
to practice worthwhile speaking and listening skills, 
to increase his social competence, to develop 
leadership qualities, and to acquire greater 
knowledge of the problems and issues which affect 
him individually or as a member of society. 
In order to provide opportunity for the de-
velopment of those skills and understandings which 
are considered to be important in the education of 
the intellectually gifted students, lessons are 
planned in this unit which will help them to express 
fact supported opinions, to follow the steps of 
reflective thinking in solving a problem, and to 
develop leadership and participation skills. 
Qroup Discussion. Part II: Parliamentary Pro-
cedure 
This unit treats discussion as it is used in 
formal group meetings according to established rules 
and procedures. It attempts to develop an under-
standing of abstract principles and provides 
practice in the fundamental rules of organization, 
order and conduct of business. Included are lessons 
on the making and amending of motions which are 
suggested in many eighth grade units and the more 
advanced skills of postponing action on a motion 
which may be found in some ninth grade units. 
Objectives also include the development of good 
social attitudes and behavior. Gifted students must 
be taught to listen respectfully to the opinions of 
others and to refrain from "showing off" their 
knowledge of parliamentary law. 
• General Erocedures.--In addition to the usual procedures 
employed in t e classroom, consideration should be given to 
the selection of suitable materials, to the provision of 
enrichment experiences, and to the methods of grading 
achievement, all of which will more adequately and real-
istically meet the special needs of superior students. 
~. ·~··~·· 
Dia~nosing needs of students 
In order to determine the needs of students 
the teacher should first try to understand the child 
and then ascertain his speaking and listening 
abilities. One general source of information is the 
guidance record which provides background data 
concerning general abilities, personality character-
istics, and possible emotional problems. 
An appraisal of speech abilities may be made 
by the teacher during the first talks or group 
activities. A more particularized judgment may be 
formed by the use of rating charts. None, however, 
are known to be available at the present time for 
use specifically in rating the speech abilities of 
gifted students. Charts should be used unobtrusive-
ly in order not to increase the self-consciousness 
of the adolescent. 
Teachers may wish to use one of the following 
tests designed to measure listening comprehension: 
Brown- Carlsen Listening Comprehension Test, 
tlorld Book Company, Yonkers-on-Hudson, New 
York. 
Sequential Tests of Educational Progress: 
Listening, Educational Testing Service, 
Princeton, New Jersey. 
Developing speaking and listening skills 
Frequent opportunity to give brief talks, 
limited in length to three minutes at the most, 
is considered helpful to both the individual 
student and the class. Repeated practice in a 
speaking situation is known to aid in the develop-
ment of confidence. Brief talks also permit all 
the students in a class to participate. The 
importance of preparation and practice should be 
stressed as an aid in building confidence. The 
students, however, should be cautioned against 
any tendency to memorize. Source materials should 
be restated in the studentsf own words. 
During the first discussion activities the 
teacher should act as chairman in order to guide 
the discussion and permit the students to 
concentrate on the points being discussed. Later 
activities should emphasize skills and techniques 
with the students alternating in the role of leader. 
Since the development of skills depends upon 
frequent practice in a variety of situations, the 
teacher must find ways of providing opportunity for 
such practice in spite of large classes and limited 
time. One recommended method for meeting this 
problem is to divide the class into several small 
groups organized to discuss the same or a related 
topic. A recorder appointed for each group reports 
briefly on the discussion to the whole class. 
During the discussion period, the teacher moves 
from group to group observing the process and 
offering assistance when needed. 
Recordings of previous student discussions, 
radio or television programs, and panel discussions 
in assembly and in community organizations serve 
as useful models. 
Evaluating skills 
Each activity should include questions for 
evaluation, which may be used before the end of 
each recitation in or at the conclusion of the 
activity. Some evaluation, for the benefit of the 
students, should be included in each class session. 
As the class progresses, the students should be 
encouraged to formulate their own standards for the 
evaluation of both speaking and listening skills. 
The occasional use of rating charts, prepared by the 
teacher or the students may be helpful if, and when, 
the group has acquired sufficient confidence to 
profit by them. 
Another frequently used method of evaluation is 
the tape recording of student talks and discussion 
activities. It is a time consuming process but, 
should be used at least once, preferably after 
initial activities. Allowance should be made for 
the additional tension which is always present in 
varying degrees. Regardless of the means used, the 
purpose of evaluation should be to measure the 
achievement of specific goals in the speaking and 
listening situation. 
I,'Iaterials 
Advanced reference books should be available. 
These and suitable texts should be obtained through 
the cooperation of the administration and from the 
school or public libraries. Recordings, filmstrips 
and films should be available when needed. 
Arrangements to borrow them may be made with 
libraries, school or college audio-visual de-
partments and commercial companies. A record 
player, film projector, opaque and overhead pro-
jector, a tape recorder, radio and television set, 
are other audio-visual aids which may be used to 
advantage and which should be available when needed. 
Enrichment experiences 
Use of talented people in the community as 
guest speakers, artists, or resource persons is 
recommended in order to enrich classroom experiences 
of superior students. Attendance at school or 
college debates, school or community discussion 
groups and trips to radio and television studios are 
also thought to be of value in supplementing class 
work. When planning these extended activities for 
junior high school students, however, consideration 
should be given to their suitability for these 
young people as far as ability to understand and 
appreciate are concerned. Otherwise, they may 
defeat the purpose for which they were intended. 
Advantage should be taken for talented students 
to participate in radio and television programs 
geared to public interest and service. Through such 
experiences these students may acquire valuable 
training which otherwise would not be provided for 
them in the regular school curriculum. 
Evaluating and grading achievement 
The evaluation of class progress and of indi-
vidual achievement and the assignment of letter 
grades are difficult for the teacher of superior 
students because of the differences in abilities 
even in homogeneous groups, the many variables in-
volved in the testing of speech performances, and 
the importance placed upon marks by the pupils, 
their parents, and school administrators. 
11 Among the types of tests used for this purpose 
are: simple judgment, rating scales, charts, 
ifAlan H. Monroe, nEvaluation in Speech Education", Chapter 
··• IV, The Role of Speech in the Secondary School, The Bulletin 
of the National Association of Secondary-School Principals 
(November 1945), Number 133, Volume 29, The Association, 
Washington, D. C., p. 160. 
standardized tests, instrumental tests such as 
recorders, and subject matter tests. 
In addition to the problems involved in testing 
speech performances, the teacher of gifted students 
has a special problem in the interpretation and 
assignment of letter grades. Should the teacher 
interpret the grades in terms of the nnormal curven 
thereby limiting the number of "A's" and forcing the 
lower grades down to a point which seems too low for 
actual achievement? Should the students receive a 
grade which is lower than that given students in an 
average group whose general achievement is not as 
high? How can the teacher reward superior work and 
yet make the attainment of an "A" grade a challenge 
to the students? 
An "A" grade should obviously be given for 
superior work and a "C" grade given for work that is 
definitely below the standard which might be 
expected of these students.!/ 
In evaluating oral work, the teacher may 
consider assigning two grades--one for content and 
one for delivery. 
Time Schedule 
The proposed schedule is based on two fifty 
minute periods per week in a twenty week semester 
and provides units of work for two semesters. It is 
planned for use with a class of thirty pupils. 
Because the class size often exceeds the 
recommended number and because units on oral 
composition require individual recitations, it is 
suggested that the class be divided into five or 
six groups. The teacher will then assign a 
particular activity to each group. Groups not 
participating in one activity should be given 
listening assignments and should be required to 
submit speech outlines. 
Related activities are included in the units on 
group discussion in order that teachers may substi-
tute activities which will better meet the needs of 
a particular group, or which will permit the teacher 
1/Baltimore County Public Schools, Op. cit., p. 15. 
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to extend a unit if so desired. These activities 
may also serve as supplementary work for individual 
students. 
Prooosed Time Schedule 
First Semester 
Oral Composition 
Part I: Informative 
Speech 
Group Discussion 
Part I: Thinking and 
Talking Together 
Total Time 
Second Semester 
Oral Composition 
Part II: Persuasive 
Speech 
Group Discussion 
Part II: Parliamentary 
Procedure 
Total Time 
Weeks 
13 
__]_ 
20 
14 
6 
20 
Periods 
26 
_lL 
40 
28 
12 
40 
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Oral Composition 
Part I: Informative Speech 
Desirable outcomes for gifted students: 
The following objectives or outcomes are generally con-
sidered important for gifted students: 
1. To organize a topic so that it will be 
interesting, stimulating, and informative. 
2. To use library resources to locate information 
on a topic. 
3. To learn the skills of note-taking and outlining. 
4. To develop original and creative ideas. 
5. To develop the art of story telling. 
6. To use audio-visual materials intelligently. 
7. To learn to listen for a sequence of ideas in a 
talk. 
Overview of Unit 
Skills 
I. Stating and developing 
a Point 
A. Using an illustration 
B. Using facts, examples, 
and comparisons 
II. Narration 
Activities 
A. Giving a one point 
speech 
B. Giving a one point 
speech 
A. Using chronological A. Relating a personal 
order experience 
B. Using a climactic order B. Telling a problem-
solution story 
C. Using specific and C. Retelling an incident 
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vivid words from an adventure story 
III. Exposition 
A. Stating important 
details in the right 
order 
B. Developing ease in 
bodily action 
C. Using visual aids 
D. Stimulating original 
and creative ideas 
IV. Organization 
A. Giving directions 
B. Giving a demonstration, 
using bodily action 
only 
C. Explaining a process 
D. Explaining a novel use 
of a common gadget 
A. Selecting and narrowing A. 
a topic 
Class discussion of 
topics 
B. Using reference B. Preparing a report 
materials, note taking 
1. Library work 
2. Class activity 
C. Choosing main and 
sub-main ideas 
D. Using a variety of 
methods to create 
interest 
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C. Class practice in 
outlining 
1. Preparing the out-
line 
2. Following an out-
line when giving a 
report 
D. Using various methods 
other than the usual 
method in reporting 
1. Discussion and 
review of methods 
used in TV 
documentaries 
2. Use of drama-
tization, inter-
views, recordings 
and visual aids 
Culminating Activity: An educational program to be presented 
in an assembly for eighth grade 
classes or in a school assembly. 
_, _, ~ _,.-, ----
- _...__ 
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Lesson Plans 
I. Stating and developing a point 
A. Objectives: 
---~·--··- -~-~. ·~·-·~--~· . ' . ·--~---=-~· ----- -·- .. 
To develop the ability to state and support a 
point. 
To develop the ability to listen for the 
speaker's point and supporting material. 
Activity: Beginning talk 
Discuss the values to be gained from leisure 
time activities and the need for maintaining a 
proper balance between work and recreation. List 
on the blackboard a few of the activities of special 
interest to the students. Ask them to make a state-
ment concerning each activity which will indicate 
an attitude, an impression, or a special knowledge 
of the subject. 
Examples: 
1. Corresponding with a foreign pen-pal is 
an educational experience. 
2. Photography is an expensive hobby. 
). Building a model ship requires patience. 
4. Learning to play a wind instrument is 
difficult. 
5. Teamwork is essential in a football game. 
Assign the preparation and presentation of a one 
point talk about a leisure time activity or a 
special interest. To stimulate and maintain 
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interest divide the class into groups on the basis 
of special areas or topics such as hobbies, sports, 
music, radio and television. 
During the activity period, select volunteers 
from each of the groups for the purpose of speaking. 
Ask the class to listen for the statement of the 
point and the incident which illustrates it. 
B. Objectives: 
To develop the ability to state a point and 
support it with examples, details, comparisons or 
statistics. 
To develop the ability to listen for a variety 
of supporting materials. 
Activity: One point speech 
Read excerpts from speeches, magazines or news-
paper articles, or textbooks which illustrate the 
use of details, examples, comparisons, or statistics 
to develop a point. Have the class listen in order 
to decide what type of material the writer has used 
to support his point and whether or not the support-
ing material is relevant. Compare the stating of a 
point to the topic sentence in a paragraph. 
Use the following list of topics, or a similar 
one as suggestions for the speaking activity. Allow 
the students to add to the list or to select other 
topics which may interest the class. 
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Have the students listen for the statement of 
the point and each of the types of supporting 
materials used by the speakers. Ask individual 
students to restate the point and mention the kind 
of material used to support it. 
Suggested topics: 
1. American and Foreign Schools 
2. Animals 
3. Holiday Celebrations 
4. Modes of Travel 
5. National Parks 
6. Famous Americans 
7. Occupations 
8. Radio and Television 
9. Tropical Fish 
10. Town and City Government 
11. Favorite School Subjects 
12. Modern Inventions 
Assign a one point speech using at least three 
types of supporting material. Stress need for 
sticking to the point. 
Select volunteers among the students to listen 
for the statement of the point and each of the 
types of supporting materials used by the speakers. 
II. Narration 
A. Objectives: 
To develop the ability to follow a 
chronological order when telling a story. 
To develop the ability to listen for the 
chronological order of a story. 
Activity: Telling a story 
Discuss the sources of learning such as printed . 
materials, observation and personal experience. 
Ask the students to tell briefly in one sentence 
what they have learned from personal experience. 
These reported lessons may be expressed in the 
form of old sayings or proverbs or they may be 
stated in the following manner: 
1. "--to be prepared" 
2. "--to tell the truth" 
3. "--to know both sides of a story" 
4. n--to listen to parents" 
5. n--to think for oneself" 
6. "--to ask questions" 
7. "--to be on time" 
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Relate to the class an experience which taught 
you a lesson. With the assistance of the students, 
list on the blackboard or project on a screen the 
important details in chronological order. 
Assign the preparation of a two minute story 
illustrating a lesson learned from personal ex-
perience using chronological order. Require a 
simple outline. 
Before the speaking program, assign a group of 
students to listen for the use of details in the 
order in which they happened. Have other groups 
listen for good beginning sentences and for con-
cluding sentences which show the reaction of the 
story teller to the experience which he has related. 
B. Objectives: 
To develop the ability to follow a climactic 
order when telling a story. 
To develop the ability to listen for the 
relating of details in climactic order. 
Activity: Relating a problem-solution story 
Relate to the class a story from personal ex-
perience which illustrates how you solved a problem 
in an emergency. Describe the circumstances which 
created the problem and the events leading to the 
crisis. Conclude the narrative with the solution 
to the problem. Ask the students to suggest other 
possible solutions. 
Develop with the class an outline showing the 
arrangement in climactic order of the details used 
in the story. Emphasize the importance of building 
to the most exciting detail. 
Assign a problem-solution story to a group for 
the next class meeting. To stimulate interest and 
creative imagination, plan to have the speaker 
pause at the climax and ask the audience what they 
would have done in the particular situation. 
After the suggestions have been made, the 
speaker may then conclude the story with his own 
solution. 
While most of the class is listening to offer 
possible solutions, have one group of students 
assume responsibility for listening to details in 
order to discover the climax and to determine 
whether or not the events have been arranged so as 
to increase interest or suspense. 
c. Objectives: 
To develop the ability to use specific and 
vivid words. 
To develop the ability to listen for specific 
words which stimulate sense impressions. 
Activity: Retelling an incident 
of 
Materials: Douglas, William 0. 11 Two Boys on a 
Mountain" in Prose and Poetry Adventures, The 
L. W. Singer Company, Syracuse, New York, 1958, 
pp. 166-177. 
Adventure stories 
Compile, with the aid of the students, a list 
words that create sense impressions. 
Sound Sight Touch 
bubbling circular coarse 
rippling dwarfed gauzy 
rustling perpendicular jagged 
scraping straight smooth 
tinkling towering soft 
thrashing twisted wet 
Have class read silently the story nTwo Boys On 
A Mountain". Check for comprehension and appreci-
ation. Divide the class into listening groups and, 
while students read aloud selected passages, have 
each group listen for (1) descriptive modifiers, 
(2) action verbs, or (3) analogies. 
Descriptive words: 
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1. "a faint, faraway tinkling sound" (p. 167) 
2. "the sheer rock wall" (p. 169) 
3. "the skimpy ledge" (p. 170) 
Specific verbs: 
1. 11he would go hurtling down" ( pp. 168-169) 
2. "the ledge on which I squeezed" (p. 169) 
3. "hoist himself up" (p. 170) 
4. "plunge to his death" (p. 170) 
Analogies: 
1. "edging my way crabwise" (p. 170) 
2. "hanging to the rock !ill ~ fly 11 (p. 170) 
Locate and discuss incidents which are related 
in chronological or climactic order or in a combina-
tion of the two. Discuss spacial order and its 
use in the story. 
Assign the retelling of an exciting incident 
from an adventure story. Remind the students to 
use vivid words which appeal to the senses. 
Require an outline showing order in which the 
details are arranged. 
Divide the class into groups and, as each 
student relates an incident from a story, have the 
groups listen for one of the following: (1) de-
scriptive words, (2) specific verbs, and (3) analo-
gies. Rotate group assignments so that all 
students have an opportunity to listen for each of 
the three classifications of words. 
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-.III. Exposition 
A.. Objectives: 
To develop the ability to state important 
details in the correct order. 
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To develop the ability to listen to an ex-
planation in order to determine if the details have 
been given in the right order. 
Activity: Giving directions 
Divide the class into two sections--one group 
acting as tourists, the other one as guides. Ask 
the first group to pretend that they are tourists 
who wish to visit a place or building of interest 
in the state. Have them write a question asking 
how to get there from the school stating the mode 
of transportation they intend to use. Collect the 
questions and deposit them in a box. Ask students 
in the group designated as guides to draw a questio~ 
from the box and give the necessary directions. 
Other pupils in the class should listen for the 
order in which the details are given. The pupil 
who wrote the question should ask the "guide" for a 
clarification if necessary. 
Ask each student to bring to class an example 
of an explanation found in a mathematics or science 
textbook, a magazine or newspaper article and to be 
prepared to restate it in their own words. Remind 
students to follow the correct order of steps when 
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giving the explanation. 
Select a listening committee of three students 
to check on the order of steps used by the speaker. 
At the conclusion of the explanation ask one of the 
three to state whether or not the steps were stated 
in the correct order. The remaining two students 
may confirm or correct his report. Use different 
committees for each speaker. Have the rest of the 
class listen for information. 
B. Objectives: 
To develop the ability to use bodily action to 
clarify an explanation. 
To develop the ability to listen in order to 
determine whether or not the bodily action helps to 
make the explanation clear and accurate. 
Activity: Giving a demonstration using bodily 
action only 
Demonstrate the correct posture to be used when 
walking to the front of the room or to center stage 
for the purpose of speaking to an audience, while 
speaking, and when walking away from the speaking 
position. Illustrate mannerisms and postures which 
are typical of those used by some teen-agers and 
which should be avoided. 
Discuss the ways in which the body may be used 
to communicate ideas and feelings. 
1. Descriptive gestures. 
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2. Use of whole body to show fear, shyness, 
aggressiveness, joy, and weariness. 
Project pictures from newspapers, magazines or 
books which vividly illustrate the correct use of 
bodily action to express an idea or feeling. 
Discuss the effect of appropriate bodily action 
or movement upon the audience and upon the speaker. 
1. Effect upon the audience 
a. Helps to create and sustain interest 
b. Clarifies ideas 
2. Effect upon the speaker 
a. Releases tension 
b. Improves ability to communicate 
Assign demonstrations requiring bodily action 
without the use of objects or aids. 
Suggested activities: 
1. Demonstrating a school cheer 
2. Leading a school song 
3. Showing how to do a dance step 
4. Illustrating correct techniques in a sport 
5. Demonstrating an action which is common to 
one of the following persons: 
a. teacher d. parent 
b. doctor e. teen-ager 
c. nurse f. policeman 
Divide the class into three groups to listen 
{1) for the order in which details are given, 
(2) to determine whether or not the information is 
correct and clear, and (3) to evaluate the use of 
bodily action. 
c. Objectives: 
To develop the ability to select, prepare, and 
use visual aids to clarify an explanation. 
To develop the ability to listen in order to 
determine whether or not the visual aids clarify 
the explanation and if they are properly used. 
Activity: Explaining a process 
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Materials: Smith, Harriet F. et al., Your Life 
As A Citizen (Revised Edition), Ginn and 
Company, Boston, 1961, pp. 167-169. 
An opaque projector and portable screen. 
Explain to the class the process by which a 
bill becomes a law. Project on the screen the 
chart given in the text, or a similar one, and use 
it to illustrate the talk. Review the steps given 
in the explanation. Stress the importance of 
giving them in the right order. 
Discuss the manner in which the visual aid was 
used. Instruct the class in the methods for 
selecting and using visual aids. 
Request that the students prepare a three 
minute explanation of a process using visual aids. 
If the class has been divided into groups for oral 
activities, assign one group which has not already 
participated orally in the previous activity and 
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suggest that those not in the speaking group assist 
in preparing the aids. 
Suggested topics: 
1. Solving a binomial problem in algebra 
2. Operating a new projector 
3. Making slides 
4. Photographing trick pictures 
5. Starting an aquarium 
6. How the three principal organizations of 
the United Nations operate 
7. The check and balance system of the 
National Government 
Use the rating chart included below or prepare 
a similar one for evaluating the use of visual aids. 
If desired, each question on the chart may be given 
to a group of listeners. The chart itself, however, 
should be used by only two or three students in 
order not to cause a poor listening situation. 
Students should also to asked to listen for the 
sequence of steps in the explanation, to discover 
new information, and to ask questions. 
Rating Chart for Use of Visual Aids 
Name of speaker Date 
-------------
Instructions: Rate on a scale of 2 points. 
Always (2}, Sometimes (1}, 
Never (0) 
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Questions: Rating Scale 
Always Sometimes Never 
1. Were the aids 
concealed until 
the speaker was 
ready to use them? 
2. Were the aids 
large enough to be 
seen easily? 
3. Were the aids 
clearly visible 
when being used? 
4. Did the aids help 
to create interest? 
5. Did the aids serve 
to cla~ify points 
in the explanation? 
6. Did the student 
speak directly to 
the audience when 
using the aids? 
D. Objectives: 
To stimulate original and creative ideas. 
To listen in order to judge originality of 
ideas. 
Activity: Explaining a novel use of a common 
gadget 
Materials: An ordinary wire coat hanger. 
Equipment from the Art Department for making 
a mobile. 
Obtain information from the Art Department on 
the making of a mobile with a wire coat hanger. 
Explain and demonstrate for the class. vfuen the 
mobile has been completed, have the students 
suggest other uses for the coat hanger. 
67 
Ask the students to prepare a two minute talk 
during which they will explain a new or uncommon 
use for an ordinary gadget. Require them to bring 
necessary material to class for use during the 
explanation. 
Write on the board the following questions: 
1. Was the proposed use of the gadget original 
as far as could be determined? 
2. Was the idea practical? 
3. Did the speaker explain the use of the 
gadget clearly and adequately? 
4. Did the speaker handle the object and other 
materials effectively, according to the 
instructions for using visual aids? 
Divide the class into four groups and assign 
one question to each group for the purpose of 
evaluating the talk. In addition, ask all students 
to listen in order to ask questions and to determine 
which speakers present the most original and 
practical ideas. If desired, vary the group 
assignments with each talk. 
IV. Organization 
A. Objectives: 
To develop the ability to select and narrow a 
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subject for a report. 
Activity: Selecting a topic for a report 
Materials: CBS-TV film, The Twentieth Century, 
"The Mysterious Deep, Part I: Power of the 
Sean, 16 mm., black and white, 28 mins., 
Prudential Life Insurance Company, Newark, 
New Jersey, 1960. 
Subjects suggested by the students. 
Explain the need for narrowing topics in order 
to give a report limited to five minutes. Using 
the subject rrThe Sean and limiting it to the area 
underneath the water, help the students to select 
one aspect of the subject. Arrange to show the 
film, "The Mysterious Deep, Part I: Power of the 
Sea". After the students have viewed the film, ask 
them to suggest other topics or phases of the 
subject. Have them further limit the topics if 
necessary. 
Possible topics: 
Deep Sea Vegetation 
New Source of Drinking Water 
A Natural Resource 
The Bathyscaphe 
Unusual Fish 
Recording Deep Sea Sounds 
Underwater Photography 
New Food Supplies 
Have students select one of the topics listed 
above or a related one for use in planning a report. 
For practice in listening prepare and read a 
list of topics, general and specific. Have the 
students make a written check list of those which 
are too general and those which are sufficiently 
limited for a report. 
B. Objectives: 
To develop the ability to use reference 
materials when preparing a report 
Activity: PreEaring a report 
Materials: Topics which the students have 
selected. 
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Discuss library facilities and ways of locating 
source materials. Plan with the school librarian, 
a period during which the students may receive help 
in gathering materials for their special topics. 
Give instruction in note-taking and emphasize 
the importance of restating reference material in 
the student's own words. 
Ask the students to bring to class the cards on 
which they have prepared notes and a bibliography 
of three reference sources. Project a few of the 
cards and reference lists on a screen. Have the 
students check for accuracy and completeness. 
For practice in listening have two or three of 
the students read their note cards and reference 
lists. Have remaining students listen to check on 
relevancy of material, restatement of material, and 
completeness of recorded references. 
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c. Objectives: 
To develop the ability to organize materials 
for a report according to related main and sub-main 
points. 
Activity: Outlining the report 
Materials: Notes which the students have 
gathered for the reports. 
During the class period help the students to 
plan an outline for their reports. Rules or guides 
for outlining may be found in the language arts 
texts which the students have, or they may be 
mimeographed and distributed to each student. 
Sample outlines may also be found in the same text-
books, or they may be projected on a screen by 
means of an overhead projector. Student outlines 
may also be projected for the purpose of study and 
improvement, but care should be taken to avoid 
embarrassing a student. 
Select six reports to be given in class. If 
possible, arrange for other reports to be given in 
the social science or science classes. Require 
completed outlines to be submitted by all students. 
Outlines should not be used by the speakers. 
Divide the class into six groups for a listening 
check on organization skills. Assign one group to 
each of the speakers. &sk them to listen in order 
to state the two or three main points developed by 
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the speaker. 
D. Objectives: 
To develop the ability to use dramatizations, 
interviews, visual aids, and recordings when giving 
a report. 
To develop the ability to listen in order to 
evaluate various methods used in a report. 
Activity: Giving a report 
Materials: Reports and aids prepared by the 
students. 
Discuss methods used in the "Dave Brinkley 
Journal" and other television documentaries. Note 
use of interviews, pictures and films. Discuss the 
possible use of these and other methods to create 
interest in the reports. If possible, have the 
class view one of these televised programs and 
evaluate the effectiveness of the techniques em-
ployed. 
Divide the class into groups for the purpose of 
giving group reports on a current event, a person-
ality in the news, or a topic of current interest. 
Suggest that the students use methods other than 
those traditionally used. Recommend interspersing 
reports with dramatizations, interviews or tape re-
cordings and the use of formats such as a press 
conference or "Person-to-Person" interviews. 
Suggest also the use of filmstrips, slides prepared 
by the students and other visual aids. 
Ask students to listen in order to ask 
questions for information and to evaluate the 
method used in the report. 
Questions for evaluation: 
1. Did method used help to clarify the 
report? 
2. Did 
3. Vias 
4. Was 
Culminating activity 
Objectives: 
it 
it 
it 
create and maintain interest? 
well done? 
original? 
To reinforce the speaking and listening skills 
developed in the unit. 
To correlate the class work with a unit on 
American history in the social studies course. 
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Activity: An educational program to be presented in an 
assembly for eighth grade classes or in a 
school assembly. 
In order to provide time for this activity, advance 
planning with the teacher of social studies will be 
necessary. vfuile the class is studying a particular 
unit, the topic can be selected, organized, and 
prepared. Visual aids may be planned and constructed 
by talented students with the assistance of the Art 
Department. Responsibility for the preparation of 
selected aspects of the topic and for the technical 
production of the program should be divided among 
class groups. 
Suggested topic: 
nThe Monroe Doctrine: Its Purpose, Application 
and Present Significance.n 
The following questions may be used as a guide in 
preparing the topic: 
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1. What was the meaning and purpose of the Monroe 
Doctrine as proclaimed in 1823? 
2. How has it been interpreted by Presidents since 
then? 
3. What effect has enforcement of the doctrine had 
upon U. S. relations with Latin American 
Countries? 
4. What was Russia's interest in the western 
hemisphere prior to 1823? What is it today? 
5. How are the principles of the Monroe Doctrine 
being interpreted and enforced today? 
As the students prepare the over all plan of the 
program and individual talks they will have opportunity 
to review and use the skills of organization: research 
in gathering materials, note taking, outlining, develop-
ing main and subordinate ideas. 
The skills of exposition may be further developed 
when discussing plans for the program, when defining 
the doctrine and illustrating ways in which it was 
interpreted and enforced. 
Visual aids may include an enlarged map of the 
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western hemisphere, original cartoons which illustrate 
principles of the Monroe Doctrine, a flannel board, and 
cards bearing names of persons, places, events and 
dates referred to by the students. 
Narration will be employed by pupils who introduce 
the program, who provide the necessary continuity, and 
who relate one or more events pertaining to the topic. 
During class preparation and practice, the students 
should be asked to listen for and evaluate the speaking 
skills involved in narration, organization and ex-
position. If the program is being presented for other 
classes who are following the same course of study, an 
objective test on listening comprehension may be 
prepared and used by class teachers at the conclusion 
of the program. 
() 
~ 
I. 
Skills 
Stating and 
Developing a 
Point 
A. Using an 
illustration 
B. Using details, 
examples, etc. 
~ 
REFERENCES 
Speech and General Texts 
I. Elson, E. F. and Peck, 
Alberta, The Art of 
Speakin~, (Rev.) Ginn 
and Company. Boston, 
1957, pp. 106-113. 
B. Masten, Charles and 
Pflaum, Geo. R. R., 
Speech For You, Row, 
Peterson and Company, 
White Plains, New York, 
1955, pp. 47-51. 
~ 
;i 
Language Arts 
A. Nieman, Egbert, 
et al., The English 
Language , 8, Harcourt , : 
Brace and World, Inc.,' 
New York, 1962, 
pp. 79-80. I 
B. Corbin, Richard K. et 
al., Guide To Modern li 
English, 9, Scott, 
Foresman and Company, 
Fair Lawn, New Jersey, 
1960, pp. 13-26. 
-....,J 
V1 
\' '~
" 
Skills 
) 
REFERENCES 
Speech and General Texts 
II. Narration 
A. · Using a 
chronological 
order. 
A. Weaver, Andrew T. et al., 
Speaking and ListeninE, 
Prentice-Hall, Inc., 
Englewood Cliffs, New 
Jersey, 1956, pp. 196-203. 
B. Using climactic B. 
order. 
Adams, H. M. et al., Speak 
~' The Macmillan Company, 
New York, 1956, pp. 80-82. 
C. Retelling an 
incident. 
D. Using vivid 
words. 
D. Markert, E. Speech For All 
(Revised), Allyn and Bacon, 
Inc., Boston, 1959, pp. 55-
64. 
Language Arts 
A. Corbin, R., et al., 
Op. cit., pp. 25-26. 
C. Tressler, J. c., 
et al., Jr. English 
In Action, Bk. 2 ( 7th Ed . ) , D • c • 
Heath and Company, 
Boston, 1960, pp. 
138-139. 
D. Ibid, pp. 45-48. 
') 
ri 
i 
I 
iJ 
'J 
i--J 
0'-
,; 
~ ~ 
;) J 
"' 
REFERENCES 
Skills ~~ech and General Texts 
. III. Exposition 
A. Stating im- A. Masten C. and Pflaum, 
G., Op. cit., pp. 169-
170. 
portant details 
in the right 
order. 
B. Using bodily 
action. 
C. Using visual 
aids. 
D. Stimulating 
creativity. 
B. Adams, H. M., et al., 
Op. cit., pp. 434-444. 
C. Markert, E., Op. cit., 
pp. 50-54. 
D. Kough, Jack and DeHaan, 
Robert F., Teacher's 
Guidance Handbook: Part 
II, Helping Students----
With Special Needs, 
Science Research 
Associates, Inc., 
Chicago, 1957, pp. 53-
64. 
Language Arts 
A. ~, pp. 127-131. 
C. Corbin, R., et al., 
Op. cit., p. 193. 
") 
;~ 
J 
:I 
:j 
tt 
-.J 
-.J 
() ·~ ··~ 
". 'it' 
REFERENCES 
Skills §Eeech and General Texts Language Arts 
I IV. Organization 
A. Selecting and A. Elson, E. F., and Peck, A. Tressler, J. c. 
narrowing a A., Op. cit., pp. 99- et al., Op. cit., 
topic. 102. pp. 149-150. 
B. Using reference B. Ibid, pp. 116-125. B. Ibid, pp. 150-162. 
materials. 
c. Outlining. c. I£1£, pp. 127-141. c. Ibid, pp. 14-18. 
v. Listening 
A. Listening A. Griffith, F. et al, A. Ibid, pp. 54-57. 
attentively and Your Speech (Rev.) 
courteously. Harcourt, Brace and 
Company, New York, 
1960, pp. 96-98. 
B. Listening for B. Weaver, A. T. et al., B. Ibid, pp. 57-5$. 
information Op. cit., pp. 15$-161. 
c. Listening to c. :Masten, D. and Pflaum, c. Pollack, Thomas C. 
criticize a G., Op. cit., pp. 142- et al., Thought 
speaker. 147. and Expression, 
The Macmillan 
Company, New York, 
1960, pp. 322-323. 
---J 
00. 
~ 
-a 
79 
Group Discussion 
Part I. Thinking and Talking Together 
Desirable outcomes for gifted students: 
The following educational goals for gifted students are 
deemed essential in helping them to gain knowledge and under-
standing, to develop leadership potentiality, and to achieve 
a sense of social responsibility: 
1. To understand the role of discussion in a 
democratic society. 
2. 
3. 
4· 
5. 
6. 
7· 
8. 
9. 
To develop the ability to participate intelligently 
in a discussion. 
To develop critical thinking and listening habits. 
To acquire experience in methods of research. 
To develop the ability to explore all aspects of a 
problem before reaching a decision. 
To develop the ability to solve problems through 
the five steps of reflective thinking. 
To develop leadership ability. 
To learn to respect the opinions of others. 
To develop friendly and courteous relationships with 
other members of a discussion group. 
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Overview of Unit 
Skills 
I. Thinking and talking 
together 
A. Distinguishing be-
tween fact and opinion 
B. Supporting opinions 
with facts and reasons 
II. Solving problems 
A. Developing the ability 
to select and state a 
problem for discussion 
B. Using the five steps 
in reflective thinking 
to solve a problem 
III. Leading a discussion 
A. Developing leadership 
skills 
B. Maintaining a friendly, 
democratic atmosphere 
IV. Participating in a dis-
cussion 
-
A. Gathering materials 
Activities 
A. Distinguishing between 
statements of fact and 
those of opinion. 
Evaluating facts used 
to support opinions in 
editorials and ad-
vertisements 
B. Informal discussion of 
student problems. 
Stating opinions and 
supporting them with 
facts and reasons 
A. Selection of one of 
three types of 
problems. Reasons 
given for selection 
B. Teacher led problem-
solving discussion 
A. Small group discussions 
simultaneously con-
ducted with rotating 
leaders and questions 
B. Class discussion of 
leadership types. 
Role playing activity 
A. Learning to use the 
Reader's Guide. 
Selecting materials 
for a discussion 
IV. Continued 
B. Organizing relevant 
materials 
C. Developing helpful 
attitudes and skills 
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B. Developing an outline 
for a specific problem 
C. Discussion of 
attitudes and skills. 
Round table discussion 
V. Discussing a question for 
the benefit of an audience 
A. Creating and maintaining A. Panel discussion 
audience interest 
B. Presenting information 
on one aspect of a 
discussion topic 
B. Symposium presented 
by one of class groups 
Culminating Activity: A symposium-forum to be presented at 
a meeting of the P. T. A. or other 
community organization. 
I. 
Lesson Plans 
Thinking and talking together 
A. Objectives: 
To develop the ability to distinguish between 
fact and opinion. 
To develop the ability to listen in order to 
distinguish between fact and opinion. 
Activity: Evaluating fact and opinion 
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Write on the blackboard the following statements: 
1. Abraham Lincoln was one of our country's 
greatest presidents. 
2. Abraham Lincoln was president during the 
years of the Civil War. 
3. President Lincoln signed the Emancipation 
Proclamation on January 1, 1863. 
Note difference in the sentences--one being a 
statement of opinion; the other two of fact. Ask 
students to define nopinion" and 1!fact 11 • Point out 
that a fact can be verified in one of three ways: 
(1) by observation, (2) by experience and (3) by 
documentation. Ask the students to apply the same 
tests to a statement of opinion and draw a con-
clusion about the possibility of proving it true or 
false. 
Read several statements of fact and of opinion 
and check on ability of students to distinguish be-
tween them. Use the following sentences or ones 
related to a unit in social studies or science. 
Statements: 
1. The school has a good intramural sports 
program for boys. 
2. French is now being taught to students in 
the elementary schools of the community. 
3. One must be 16 years of age in order to 
legally drive a car. 
4. Most accidents are caused by youthful 
drivers. 
5. Russia has used the veto power in the 
United Nations on more than one occasion. 
6. The use of the veto power has obstructed the 
work of the United Nations. 
7. The City of Berlin is divided into four 
zones of occupation. 
8. East Berlin is occupied by the U.S.S.R. 
9. The Castro led revolutionary movement in 
Cuba overthrew the Batista dictatorship on 
January 1, 1959. 
10. The Castro regime poses a threat to the 
security of the United States. 
For the speaking assignment have students select 
and prepare one of the following activities: 
1. Bring to class a copy of tra letter to the 
editor" or an editorial in which the writer 
expresses an op1n1on. Read it to the class 
and ask them to evaluate the facts used to 
support the opinion. 
a. Are the facts true? 
b. Are they up-to-date? 
c. Are they selected so as to support a 
biased opinion? 
2. Scan magazine advertisements for statements 
of authorities. Bring to class examples of 
those expressed by reliable authorities and 
those given by people who are not experts in 
the particular field. Project the ad-
vertisements on a screen and give your 
evaluation of them. 
a. Are the authorities reliable? 
b. Are opinions supported by true facts? 
3. Relate a tale or rumor that you heard. Do 
not mention names. State the facts that 
proved it to be false. Tell, if possible, 
what effect it had on people or events. 
Assign groups the responsibility of listening 
for statements of opinion and to check reliability 
of facts and authorities. 
B. Objectives: 
To develop the ability to support opinions with 
facts and reasons. 
To develop the ability to listen for the use of 
facts and reasons to support stated opinions. 
Activity: Informal group discussion 
Explain the importance of opinions in thinking, 
speaking and listening as well as in reading and 
writing. Ask the students to recall an occasion 
when they had to rely on personal opinion in order 
to make a decision. Remind them that opinions should 
be based on sound facts or reasons. Review methods 
of testing reliability of facts. 
Distribute a mimeographed list of opinions and 
ask the students to select one statement and write 
all the facts and reasons they can think of to 
~ 
support the opinion or to explain why they do not 
agree with it. 
Statements: 
1. 
2. 
3. 
4. 
5. 
6. 
7. 
8. 
9. 
10. 
Every student should have a weekly allowance. 
Honor students should be given special 
privileges. 
Feature movies should be given during 
school time once a month. 
Assembly periods should be held during the 
last period of the school day. 
English is the most important school 
subject. 
Everyone should be fingerprinted. 
College bound students should have a course 
in typewriting. 
The study of literature is just as important 
as the study of science. 
The behavior of young people is influenced 
by television programs. 
Our community needs more recreational 
facilities. 
Collect papers and, without mentioning names of 
students, read a few sample writings for class 
evaluation. Return papers during the next class 
meeting with comments or suggestions for improvement. 
During the next class period have students write 
one question on a topic or problem which concerns 
them. Appoint a committee to select the most 
interesting questions for discussion. Have another 
class committee arrange chairs for a group dis-
cussion. Ask for volunteers to participate and 
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conduct the discussion. Insist that pupils state an 
opinion and support it with facts and reasons. 
Remind students to speak courteously to others when 
expressing a disagreement. 
Have members of the audience listen for state-
ments of opinion, supporting facts and reasons. 
Conduct an evaluation period at end of discussion. 
Supplementary activities: 
1. Discuss a matter of interest and concern to 
the students. Require them to support 
opinions with facts and reasons. 
a. The establishment and use of a class 
budget. 
b. Proper dress for school. 
c. Preparations for a class field trip. 
2. Before conducting class elections, conduct 
a discussion on the qualities of leadership. 
Ask the students to name pupils in the 
class who possess necessary qualifications 
and give reasons for their selections. 
II. Participating in a problem-solving discussion 
A. Objectives: 
To develop the ability to select and state a 
problem for discussion. 
To develop the ability to listen to a question 
in order to determine whether or not it is suitable 
for discussion and if it is properly stated. 
Activity: Selecting and phrasing a problem 
Instruct the students concerning the different 
types of problems used in discussion. Give 
examples. 
1. Problems of fact 
Requires a knowledge or investigation of 
facts. 
a. Existing facts 
Example: "What are the evidences in the 
community of crimes committed by juveniles"? 
b. Predicted facts 
Example: "How soon will the United 
States be able to land a man on the 
moon 11 ? 
2. Problems of value 
Determines if something is useful, good or 
bad. Requires standards or criteria for 
making judgments. 
Example: "What educational value does 
commercial television have for teen-agersn? 
3. Problems of policy 
Considers course of action. 
Example: 11What can students do to improve 
the voting record in the community!!? 
Discuss standards for selecting a topic and 
phrasing it. Distribute a mimeographed list of 
possible topics and ask the students to evaluate 
them by considering the following questions: 
1. Is the topic stated as a question? 
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2. Is it limited enough to be discussed during 
a class period? 
3. Do students have enough.background knowledge 
or can they obtain needed information in 
order to discuss it? 
4. Does the topic contain specific rather than 
general words? 
5. Would a discussion of the topic cause an 
emotional reaction? 
6. Does the question require more than a 11 yes" 
or "no" answer? 
Topics for evaluation: 
1. What can the class do to raise money for a 
trip to the United Nations? 
2. Proper dress for school. 
3. Are higher insurance rates for male drivers 
under 25 fair? 
4. Of what value are the educational programs 
used in the science class? 
5. What evidence is there that junior high 
school girls are smarter than boys? 
6. What can be done to promote world peace? 
7. What effect does divorce have upon the 
behavior of children? 
8. How should students react to criticism by 
teachers? 
9. What standards should be used in judging a 
movie? 
10. The school day should be lengthened. 
Have students bring to class one topic repre-
senting each of the three types of problems used in 
discussion: fact, value, and policy. Remind them 
",_ -- ---;r_:--.- :· -
to apply the standards for selecting suitable topics 
and to phrase the topic as a question. Tell them 
to be prepared, during the class period, to report 
on one of the topics, giving reasons for the 
selection and stating why they think it is suitable •. 
Appoint a committee to select the most interesting 
topics and to file them for future use. 
Require different rows or groups of students to 
be responsible for listening for particular 
standards in appraising topics and to judge the 
accuracy of the student making the report. 
B. Objectives: 
To develop the ability to use the five steps of 
reflective thinking in solving a problem. 
To develop the ability to listen for the five 
steps in a problem-solving discussion. 
Activitl: Teacher led discussion 
Write on the blackboard the question, "What can 
be done to improve our school?" Ask the class to 
suggest general areas in which improvement is needed 
such as (1) assembly programs, (2) extracurricular 
activities, (3) elective courses, (4) homework, 
(5) schedule of examinations, (6) school lunchroom, 
(7) school spirit. Ask the class to vote for the 
problem which they wish to consider. Distribute 
mimeographed copies of the steps to be followed in 
solving a problem. 
Steps in Problem-solving: 
1. Definition and limitation of problem. 
a. Define terms that may have different 
meanings for members. 
b. Limit scope of problem so that it may be 
discussed within time limits. 
2. Analysis of problem. 
a. Report symptoms or evidence of problem. 
b. Discuss probable causes of conditions. 
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c. Determine criteria or standards for judging 
solutions. 
). Suggested solutions. 
a. Offer all possible solutions. 
b. State reasons for suggestions. 
4. Appraisal of solutions 
a. Judge solutions according to criteria or 
standards. 
b. Select the best solution. 
5. Activating the solution. 
a. Consider means of putting the solution 
into action. 
b. Delegate responsibility for action. 
Conduct a teacher led discussion using a 
different group of students for each of the five 
steps in the problem-solution progression. 
Divide the class into groups. There should be 
at least five students in a group and no more than 
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seven in order to permit maximum participation. 
Assign the same prc,blem to all groups. Have each 
group select a leader and a recorder. Plan to hold 
simultaneous small group discussions during the next 
class meeting, after which the recorders will give a 
brief summary of the discussion noting especially the 
steps followed and the solutions suggested. 
During the discussion period, move among the 
groups giving help when needed. 
Group members should be reminded, before dis-
cussion begins to listen to the leader and to other 
members of the group in order to determine whether or 
not they are following the five steps recommended in 
solving a problem and keeping the discussion "on 
track". 
During summary reports by recorders, students 
should listen to compare solutions suggested by the 
various groups. 
Supplementary activities: 
1. Have the students write a question concerning 
a teen-age problem. Collect the questions 
and select the best to be used in a round 
table discussion. 
Conduct the discussion, changing the member-
ship of the group after one or two problems 
have been considered. 
2. Make a tape recording of one of the dis-
cussions and play back for a check on the use 
of the five steps of reflective thinking. 
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III. Developing leadership skills 
A. Objectives: 
To develop the ability to lead a discussion. 
To develop the ability to listen £or leader-
ship techniques which stimulate and advance dis-
cussion. 
Activity: Class and group discussion 
~iaterials: Social problems of students in 
school, in the home, and in the community. 
Recording, "Round-Table Dlscussiontt, Suoken 
English, Listening Experiences to Accompany 
Guide To Modern English, Scott, Foresman and 
Company. 
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Recall teacher led discussion and pupil led dis-
cussions in preceding activity. Discuss specific 
techniques that were used in introducing the 
problem, stimulating participation, moving the dis-
cussion forward, and in concluding the discussion. 
Discuss the following questions concerning 
specific tec~Jliques: 
1. What preparation may a leader make for a 
discussion? 
2. How should a leader begin a discussion? 
3. What can a leader do to encourage shy members 
to express an opinion? 
4. What can a leader do if an argument develops 
between members of the group? 
5. What should the leader say to a member who 
is doing most of the talking? 
6. What may the leader say when a member 
suggests solutions to a problem when the 
93 
group is considering the causes? 
7. If someone is having difficulty explaining 
what he means, what can the leader do to 
help him? 
S. What should the leader do if the group is 
spending too much time on one step in the 
discussion outline? 
9. Why is an occasional summary helpful? 
10. How may the leader bring the discussion to 
an end? 
Play the recording of the "Round-Table Dis-
cussion" from the record, Spoken English, Listening 
Experiences to-Accompany Guide To Modern English 
and evaluate leadership and participation skills. 
If this record is not available a taped recording 
of a radio or television discussion may be used. 
Ask the students to bring to class a list of 
three problems which affect students in their 
relations with others in school, at home, or in 
the community. During the next meeting divide the 
class into groups. Ask for volunteers to serve as 
leaders and allow each leader to draw a problem 
from those submitted. The problems will have to be 
screened in order to avoid duplication. Set a time 
limit of five minutes for discussion of each problem. 
Assign leaders to groups and at a given signal begin 
the discussions. In five minutes give the pre-
arranged signal and have the leaders move to the 
-~ 
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next group with their questions. Continue in this 
manner until each leader has had the opportunity 
to lead a discussion with all five groups. 
Conduct an evaluation period during which the 
students will consider specific techniques used by 
the leaders. Stress the value of constructive 
criticism and require the students to comment only 
on work well done when referring to particular 
leaders. Suggestions for improvement may be made 
in a general way. 
One member of each group may be asked to listen 
specifically for leadership techniques. During the 
evaluation period this member may be expected to 
report in a general way on the use of those 
techniques by discussion leaders. 
Supplementary activities: 
1. Appoint a committee to scan radio and 
television schedules for discussion programs 
and post information for possible use by the 
class. 
2. Assign a radio or television discussion 
program for class listening activity. 
Require a written evaluation of leadership 
techniques. Discuss in class. 
B. Objectives: 
To develop the ability to maintain a democratic 
atmosphere when leading a discussion. 
To develop the ability to listen in order to 
determine if the leader creates and maintains a 
friendly, democratic atmosphere when conducting a 
discussion. 
Activity: Role playing of leadership types 
Discuss the meaning of democracy or rule by 
majority opinion. Consider how a leader can 
maintain a democratic atmosphere. 
1. He listens to the opinions of others. 
2. He gives others a chance to speak. 
3. He treats others fairly. 
4. He is sensitive to the feelings and needs 
of others. 
5. He maintains self control. 
Consider the leader who is autocratic in 
control. 
1. He dominates the discussion. 
2. He expresses his opinions frequently. 
3. He cuts off discussion abruptly. 
4. He recognizes those who favor his opinion. 
5. He treats members unfairly. 
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Conduct a role playing activity wherein a group 
considers the problem of proper dress for school. 
The leader assumes the role of a dictator in leading 
the discussion. After this another leader conducts 
the same discussion with a democratic atmosphere. 
Students compare the techniques used in both dis-
cussions. 
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Students should listen £or the leadership 
technique used in both demonstrations, compare 
advantages and disadvantages o£ both methods, and 
state why ~he democratic process is the only way in 
which to achieve the aims and purposes o£ dis-
cussion. 
IV. Developing participation skills 
A. Objectives: 
To develop the ability to gather and organize 
materials needed in order to discuss a topic. 
To listen in order to judge the relevance 
and reliability of source materials used in a 
discussion. 
Activity: Preparing for a discussion 
Materials: Problems of current interest in the 
news which require some research. 
How To Use The Reader's Guide To :Periodical 
Literature and Other Indexes, The H. W. Wilson 
Company, 950-972 University Avenue, New York, 
52, New York. 
Oopies of the Reader's Guide. 
Stress the importance of preparation for dis-
cussion. Ask students to explain the statement, 
ttThe discussion was merely a pooling of ignorance ••. 
Obtain copies of the Reader's Guide from the school 
library. Distribute along with the booklets, How To 
Use The Reader's Guide, and show the class how to 
locate current articles on particular subjects. 
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Conduct a brief quiz during which you ask the 
students to give you a source for a topic selected 
at random in the Wilson booklet. 
Ask the students to select a topic from their 
copies of the Reader's Guide and write a brief 
bibliography containing three or four references. 
Move among them giving help when needed. Review 
methods for taking notes and preparing index note 
cards. Ask the class to suggest topics that they 
would like to discuss. List on the blackboard those 
topics which would require more than personal 
knowledge. Allow the students to state which topics 
interest them most and divide the class into groups 
according to interests. 
Assign one topic to each group and require 
students to share responsibility for securing 
reference materials and notes. Divide work into 
four areas. 
1. History of the problem 
2. Symptoms or evidences 
J. Causes 
4. Possible solutions 
Have the chairman of each group compile a bibli-
ography from the references submitted by the other 
members. Allow at least one week for the prepa-
~ 
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ration of materials for discussion and provide a 
class period for group work during which the 
materials may be selected and an outline planned 
for the discussion. 
Possible questions for discussion: 
1. 
2. 
3. 
4. 
5. 
6. 
7. 
8. 
What can be done to improve teen-age 
driving habits? 
What are the causes of juvenile delinquency? 
What can students do to improve their 
physical fitness? 
Should movies be censored? 
What is being done to attract new industry 
to our community? 
What action should the United States take 
to strengthen the United Nations? 
What can be done to provide more opportunity 
for vocational education in the community? 
What can the government do to aid non-
communist countries in South America? 
Supplementary activities: 
1. A committee of students, with the assistance 
of the librarian, may prepare a mimeographed 
list of general source materials which are 
available in the school library and ad-
ditional materials which may be used in the 
public library. 
2. Have the class secretary or other students 
write to the following agencies for material 
on public affairs or international problems. 
a. U. S. Office of Education 
Public Affairs Committee 
50 Fockefeller Plaza, N. Y. 
b. Office of American Republic Affairs 
Department of State 
Washington, D. C. 
c. Foreign Policy Association 
8 W. Fortieth Street 
New York City 
3. Write to the following state departments 
for information concerning problems of 
local interest: 
a. Department of Education 
b. Department of Health 
c. Department of Motor Vehicles 
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4. Write to the Ruth Gordon Youth Forum, 
National Broadcasting Company, Rockefeller 
Center, New York City for study guides of 
discussion programs. 
B. Objectives: 
To develop the ability to organize materials 
in outline form in preparation for a discussion. 
To develop the ability to listen in order to 
determine if materials suggested are relevant to 
a main point or step in an outline. 
Activity: Planning an outline for a discussion 
Write on the board the problem, 11What can be 
done to provide more extra-curricular school 
activitiesTI? 
With the help of the students develop an out-
line. Ask students to listen to suggestions in 
order to make additional contributions and to 
determine whether or not sub points are relevant to 
main points in the outline. 
If desired, steps II, IV, and V may be com-
pleted as a result of an actual group discussion. 
Sample Outline: 
Question: nWhat can be done to provide more 
extra-curricular school activitiesn? 
I. Definition of the problem 
A. Meaning of the terms 
1. Extra-curricular 
2. Activities 
B. Activities 
1. Usually found in junior high schools 
2. Currently scheduled 
3. Additional activities desired 
II. Analysis of the problem 
A. Causal relationships 
1. Evidence of the problem 
a. Too few activities 
b. More activities for boys than 
girls 
c. Conflicting time schedules for 
activities 
2. Causes of these conditions 
a. No organized appeal by the 
students 
b. Teachers do not have the time 
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c. Qualified sponsors are unavailable 
B. Criteria for judging proposals 
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1. Activities should have educational or 
recreational value 
2. Activities when possible should be 
related to the curriculum 
3. Activities should be of interest to 
the students 
4. Activities should have the support 
and cooperation of the faculty 
III. Possible solutions 
A. Enlist the help of the student council 
in making a survey of student interests 
and activity preferences. 
B. Request permission from the principal to 
organize one or more student activities. 
C. Canvass the faculty for possible sponsors. 
D. Ask the principal to arrange for sponsors. 
E. Request that an activity period be 
scheduled during the school day, once a 
week. 
IV. Best possible solution 
Consider suggested solutions and judge 
them according to criteria. Through group 
agreement, select the best possible solution 
or combination of solutions. 
v. Suggestions for putting the solution into 
action. 
A. Elect a student committee. 
B. Instruct the committee. 
Emphasize the point that a similar outline 
should be prepared for all discussions even though 
the outlines will not be used by participants 
during the discussion. 
Divide the class into groups of five or six 
students to prepare an outline for discussion of 
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a problem selected from those previously submitted 
and filed for future use. Before the next class 
meeting each student should prepare a preliminary 
outline for use in planning the group outline. 
During the next class meeting the groups should 
work together on the outlines. A recorder in each 
group may do the actual writing. 
C. Objectives: 
To develop attitudes and skills which are 
conducive to effective participation in a dis-
cussion. 
To develop the ability to listen respectfully 
and attentively to the contributions of other 
members in order to participate competently in a 
discussion. 
Activity: Class and group discussion 
Discuss skills and attitudes necessary for 
effective participation in group discussion. 
1. Helpful attitudes and skills: 
a. Being willing to contribute to the 
cuss ion. 
b. Speaking briefly and to the point. 
c. Listening attentively in order to 
on what another member has said. 
dis-
build 
103 
d. Permitting others to speak. 
e. Respecting the opinions of others. 
f. Keeping an open mind until other view-
points have been expressed. 
g. Being willing to change one's own 
opinion when evidence warrants it. 
h. Speaking directly to the group with 
interest, animation, and sincerity. 
i. Disagreeing courteously with others. 
j. Helping another member to clarify a 
point. 
2. Undesirable attitudes 
a. Being poorly prepared. 
b. Being uncooperative. 
c. Withholding ideas or opinions because 
of shyness. 
d. Speaking too long or too often. 
e. Stubbornly insisting that you are 
right. 
f. Becoming angry or argumentative. 
g. Making personal attacks. 
Have one of groups previously assigned in first 
activity present a round-table discussion of its 
problem with the rest of the class acting as 
observers. 
Appoint two or three students to record amount 
of participation by the members of the group. Study 
results with class noting which members participated 
- . ------·~·-~-- -....-
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frequently, which participated seldom and whether 
or not any one dominated the discussion. Divide 
the rest of the class into two groups--one group to 
listen for desirable attitudes of participation, 
and the other group to listen for any undesirable 
attitudes. 
Other students may listen for specific skills, 
such as helping to clarify a point, relating 
contributions to what others have said, and 
referring to a source when giving evidence. 
Helpful attitudes should be noted in the evaluation 
period and suggestions tactfully made for im-
proving participation. 
Supplementary activities: 
1. Make a tape recording of a radio or 
television youth discussion group and play 
for the class. 
Conduct an evaluation of participation 
skills and attitudes. 
2. Arrange for students to attend a P.T.A. or 
other public group discussion. Have them 
give in class a report on the discussion, 
evaluating participation skills. 
3. If a local radio station has a youth forum 
or discussion program, arrange to have a 
group of students from the class present a 
discussion. Permit the class to recommend 
those students for the program who, in their 
estimation, possess the necessary skills and 
social qualities. 
V. Discussing a question for the benefit of an audience 
A. Objectives: 
To develop the ability to speak in a manner 
which will create and maintain audience interest 
in a discussion. 
To develop the ability to listen for the 
specific techniques required in conducting a 
panel discussion. 
Activity: Panel Discussion 
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Discuss the reasons for conducting a discussion 
in the presence of an audience. The following 
three reasons are usually given: 
1. To permit discussion in a group which is 
too large for general discussion. 
2. To give an audience the benefit of a dis-
cussion conducted by experts or well 
prepared participants. 
3. To allow an audience to participate in a 
discussion. 
Acquaint the students with the various types of 
discussion-forum activities: (1) panel, 
(2) symposium, (3) interview, and (4) lecture-
forum. 
Discuss the difference between these activities 
and the face-to-face or round-table discussions 
with which the students have had experience. Dis-
tribute a mimeographed list of the regulations for 
conducting a panel discussion or, if time permits 
and textbooks are available, divide the class into 
.. 
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groups and have each group look up information on 
one of the following topics: 
1. The make-up of a panel 
2. The question for discussion 
3. Physical arrangements 
4. Duties of the leader 
5. Duties Of participants 
6. Duties of the audience 
Conduct a panel discussion of a problem pre-
pared previously by one of the class groups. Remind 
the participants that they must keep the audience 
in mind when speaking and that they must be heard 
easily or the audience will lose interest. 
In addition to listening in order to ask 
questions of panel members, the students in the 
audience should be divided into groups in order to 
listen for the following purposes: 
1. Leadership techniques 
2. Participation by panel members 
3. Audibility 
4. Audience participation 
Supplementary activities: 
1. Prepare a panel discussion of a school 
problem or community problem. Record it and 
broadcast it over the school radio system 
during the noon home room period. Invite 
the listening audience to submit written 
comments or questions • 
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2. Prepare a panel on teen-age social problems 
for a P.T.A. program. Invite a psychiatrist 
or social worker, a parent, and a teacher to 
participate. 
3. Select a topic of state, national, or inter-
national significance from work in the 
social studies class and prepare it for a 
panel discussion. Present the discussion 
in the school assembly. 
B. Objectives: 
To develop the ability to present information 
on one aspect of a topic selected for group dis-
cussion. 
To develop the ability to listen for infor-
mation on a particular phase of a topic in order 
to discuss it or to ask questions as a member of 
the audience. 
Activity: A szmposium 
Materials: Problem concerning the effect of 
television upon young people or another problem 
selected by the students. 
Through class discussion divide the topic into 
three aspects and select members to participate in 
a symposium. If this topic is assigned to a group, 
other members may serve as research assistants. 
Question: What effect does commercial tele-
vision have on young viewers? 
Symposium speeches: 
1. The variety and quality of programs viewed 
by young people 
2. The benefits to students 
3. Harmful effects 
Arrange for the group to work in the library in 
~--- _, 
order to locate materials needed for the symposium 
speeches. 
Prepare with the remaining students another 
topic for a symposium. If possible use problems 
for which research previously has been done and 
which have not been discussed. 
Instruct the class in the manner of presenting 
a symposium. In the usual form prepared speeches 
are given by the students, and a discussion between 
the members follows, after which the chairman 
conducts a forum period during which the audience 
participates. 
1. Juvenile delinquency. What can be done to 
prevent it. 
a. By the home 
b. By the school 
c. By the church 
d. By the community 
2. The smoking problem. What are the 
responsibilities of groups involved in 
preventing damage to health? 
a. Scientists 
b. Manufacturers 
c. Government officials 
d. Consumers 
3. The college emergency. Vfuat can be done 
to provide opportunity for prospective 
students to obtain a college education? 
• 
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a. By the colleges 
b. By the government 
c. By industry 
d. By families 
e. By students 
Have one of class groups present a symposium for 
the class. Arrangements may be made for remaining 
groups to present their symposium before an assembly 
of eighth grade classes or in a social studies class. 
Student observers may be asked to listen for 
speaking skills: (l) development of the point, 
(2) organization, and (3) use of evidence. Other 
students may be asked to listen for leadership 
techniques and for participation in the discussion 
by both the members of the group and the audience. 
Supplementary activities: 
l. Through the local World Affairs Council, 
arrange to have three representatives of 
foreign countries or three qualified 
authorities participate in a symposium on ~. 
topic, nunited States Foreign Aid Program". 
Speakers should be prepared to tell what the 
program has accomplished in their countries. 
Students should be prepared to participate 
as members of the audience in a forum period~ 
2. Arrange with the social studies teacher and 
the English teacher to correlate the speakhg 
assignment with a study of the Western Move-i 
ment in American history. Prepare and 
present a symposium on the topic: 11The Old 
West--a Myth or a Reality in Literature, 
Movies, and Television"? 
.----::-~--- ~-_-:-;-
Culminating Activity 
Objectives: 
To reinforce the speaking and listening skills 
developed in the unit. 
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To give the students an opportunity to cooperate 
with adult members of the community in solving some of 
the problems which concern the students. 
Activity: A symposium-forum to be presented at a 
meeting of the P.T.A. or other community 
organization. 
Suggested topic: 
How can the horne, school, and community provide 
more adequately for the needs of the students? 
Through class discussion, determine the principle 
needs of the students. Then divide the class into three 
groups to discuss these needs as they concern (1) the 
horne, (2) the school, or (3) the community. Each dis-
cussion group should consider one of these three areas 
and all three of them should be studied. Each group 
should have, besides its chairman and recorder, a 
committee whose members will obtain needed information 
as to how these needs may be met. 
Simultaneous group discussions may be conducted 
during a class period. A second meeting of the class 
will be necessary in order to hear reports from the 
recorders and to plan the symposium-forum. Unless 
advance arrangements have been made with the program 
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Chairman of the P.T.A., it may be necessary to request a 
special meeting or to schedule the activity at a time 
when it will be convenient for most members to attend. 
Guests from the school department, the city council, 
and community organizations should also be invited to 
attend and, if possible, to participate either on the 
panel or as a member of the audience during the forum. 
Students who are to participate in the symposium 
and in the panel discussion, which will follow, should 
be selected by the class groups on the basis of prepa-
ration of skill in leadership and in participation, and 
of ability to express ideas. 
Speaking and listening skills should .be reviewed 
and evaluated during the planning stages. Students and 
teachers attending the symposium may be asked to 
evaluate it. A questionnaire or simple rating chart may-
be used for this purpose. If adequate recording 
equipment is available, one of the students may tape the 
program. It can then be used for purposes of evaluation 
and as a model for future classes. 
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Skills 
I. Thinking and talking 
· together 
A. Distinguishing 
between fact and 
opinion 
B. Supporting 
opinions with 
fact and reasons 
II. Solving problems 
A. Developing the 
ability to select 
and state a problem 
for discussion 
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Skills 
III. Leading a discussion 
A. Developing leader-
ship skills 
B. Maintaining a 
democratic 
atmosphere 
IV. Participating in a 
discussion 
A. Gathering materials 
B. Organizing 
materials 
C. Developing helpful 
attitudes and skills 
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ORAL COMPOSITION 
Part II: Persuasive Speech 
Desirable outcomes for superior students: 
The following objectives which are considered essential 
for all citizens in a democracy, are especially important 
for intellectually superior students because of their 
potential for leadership. 
1. To understand the ways in which language is 
used to influence opinion and to procure 
action. 
2. To resist the unsound persuasion of others in 
advertising, in political campaigns, and in 
public speeches. 
3. To develop the ability to use the techniques 
of persuasion in order to promote worthy causes. 
4. To develop the ability to think and listen 
critically to the claims and arguments of others. 
5. To listen critically to debate in order to form 
opinions, to note inferences, to draw conclusions, 
and to make judgments. 
6. To detect propaganda devices and fallacies in 
reasoning. 
7. To understand both sides of a question. 
8. To evaluate evidence. 
9. To disagree courteously. 
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Overview of Unit 
Skills 
I. Influencing an audience 
A. Using evidence to 
support a point of 
view 
B. Appealing to the 
emotions 
C. Appealing to the 
desires and needs 
of others 
II. Thinking critically 
A. Recognizing emotion-
ally loaded words 
B. Detecting propaganda 
devices 
III. Argumentation 
A. Selecting and phrasing 
a proposition 
B. Deciding on the issues 
C. Gathering materials 
D. Developing the ability 
to think and reason 
clearly when proving 
a point 
E. Contradicting an 
opposing point of view, 
the evidence and 
reasoning used to 
support it 
F. Speaking extempo-
raneously when 
debating 
Activities 
A. Giving a talk to 
convince 
B. Speaking to obtain 
a desired action 
C. Giving a sales talk 
A. Class discussion 
B. Film and class 
discussion 
A. Class discussion 
B. Class discussion 
and group work 
C. Class discussion and 
independent research 
D. Speaking to prove a 
point 
E. Speaking to refute 
a point 
F. Informal debate 
Culminating Activity: 
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Participation in school or community 
service drives. 
Lesson Plans 
I. Influencing an audience 
A. Objectives: 
To develop the ability to use evidence to 
support a point of view. 
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To develop the ability to listen for the use of 
evidence to support a point of view. 
Activity: Giving a talk to convince 
Materials: Propositions which concern the 
students and about which there is a difference 
of opinion. 
Ask the students what they think can be done to 
improve the school. Write suggestions in the form 
of propositions. Request statements of evidence to 
support the propositions suggested. Consider types 
of evidence: facts, examples, illustrations, 
statistics and testimony. 
Discuss tests of evidence: 
1. Are the facts and statistics true? 
2. Are examples and illustrations typical? 
3. Are authorities recognized? 
Discuss source of evidence: 
Observation, personal experience, reference 
books, and testimony of experts. 
Request that the students prepare a two minute 
talk for the purpose of persuading the audience to 
adopt a point of view. Remind them to locate and use 
evidence to support their views. 
Possible propositions: 
l. The school should have an honor system. 
2. Students should be required to attend 
regional high schools. 
3. Elective courses should be offered in 
band and orchestra. 
4. Latin should be a required subject for 
college preparatory students. 
5. All students should have a high school 
education. 
6. The vocational training program should 
be improved. 
7. A typewriting course should be offered 
for college preparatory students. 
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Appoint one student to listen for each of the 
types of evidence that may be used by the speakers 
in attempting to persuade an audience to adopt a 
point of view. The rest of the class should listen 
to decide whether or not they agree with the speaker. 
Rotate the listening assignments so that all 
students have an opportunity to listen for a specific 
skill. 
B. Objectives: 
To develop the ability to appeal to the emotions 
when advocating a particular action. 
To develop the ability to listen critically for 
a speaker's use of emotional appeals. 
Activity: Speaking for the purpose of moving an 
audience to action. 
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Materials: Save the Children Federation Bundle 
Day Drive, (Three cuts), 16 inch disc, 33 l~ 
r.p.m., 2-3 mins each. The Federation, Norwalk, 
Connecticut. 
Copies of advertisements. 
Discuss daily attempts by students to persuade 
others to do something. Consider the occasions, re-
quests, arguments used, feelings to wh~ch they 
appealed, and the outcomes. 
List common emotions or feelings to which 
appeals are usually made in order to influence 
parents or friends. 
Examples: 
1. fear 
2. loyalty 
3. love 
4. sense of duty 
5. pity 
Project or display advertisements which use 
emotional appeals. Have students point out the feel-
ing toward which the appeal is directed. Discuss the 
quality, good taste, and general effectiveness of the 
ads. 
Play the record distributed by the Save The 
Children Federation and have the class listen for the 
manner of approach, emotional appeal, and plea for 
action. 
Ask a group of students who did not participate 
orally in the previous activity to prepare a two 
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minute talk for the purpose of persuading the 
audience to do something. Allow students to make 
suggestions for topics and recommend that they select 
one about which they have strong convictions. 
Possible topics: 
1. Contribute to the student council Thanks-
giving dinners for needy families. 
2. Support a school activity. 
3. Join the Junior Red Cross. 
4. Vote for a candidate for class office. 
5. Read a particular book. 
6. See a current film. 
7. A. void smoking. 
A.ppoint listening "partners" for each speaker 
to check on the use of emotional appeals and con-
cluding sentences which contain a strong plea for 
action. Use ttshift-of-opinion 11 ballots w1 th the rest 
of the class to determine whether or not the speaker 
has achieved his purpose. 
c. Objectives: 
To develop the ability to appeal to the 
desires and need of others. 
To develop the ability to listen for the use of 
appeals to control desires and needs. 
Activity: Giving a sales talk. 
Materials: Taped recordings of radio and 
television commercials. 
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ObjeCtS or products which the students may try 
to sell to the class. 
Discuss the need for studying sales techniques. 
1. School and community projects. 
2. Daily pressures by advertisers. 
List and discuss the important points of good 
salesmanship. 
1. Knowing product. 
2. Creating interest in it. 
3. Appealing to desires and needs. 
4. Stating value or benefits. 
5. Using evidence to support claims. 
6. Making it easy for customer to purchase. 
With the assistance of the class, compile a list 
of questions which a consumer should ask himself 
concerning need, value, and cost of item. 
Divide class into groups. Tell them that you 
are going to play a recording of commercials. Ask 
each group to listen for specific sales techniques. 
Include emotional appeals, claims, and supporting 
evidence. Stop the recording at the conclusion of 
each commercial and ask the various groups to 
evaluate it according to their special listening 
assignment. 
A group of students who were not previously 
assigned during this unit may bring to class an item 
"-
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or product and try to sell it to the class. Require 
an outline of the sales talk indicating approach, 
development and conclusion. 
Suggest that some students work in pairs to sell 
different brands of the same item. Remind them to 
emphasize advantages of own product rather than to 
attack competitor's product. Refer them to Consumer 
Report or Consumer's Digest for information. Have 
class decide which students do the best job of sell-
ing. 
If time permits, allow students to present an 
original television commercial or a parody on a 
familiar one. 
Students in the non-speaking groups may listen 
for use of appeals (desires or needs) and for the 
use of other sales techniques. 
II. Thinking critically 
A. Objectives: 
To understand the connotation of emotional words 
and their use in speech. 
To listen for the use of emotionally loaded 
words. 
Activity: Class discussion of the power and use of 
emotionally loaded words. 
Materials: Emotional words used by the students. 
Leavitt, Scot, "Special Report, Red China's 
Tricky Word Game" Life (December 8, 1961), 
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Ask the students what the word "chicken" means 
to them. Note original meaning and current meaning 
as used by teen-agers to signify a coward. Explain 
that words have two classes of meanings, dictionary 
or denotive and implied or connotative meanings. 
Discuss feelings aroused when the word "chicken" is 
used in each of its meaning classifications, in-
dicating a bird or a coward. One may be said to be 
a neutral word, the other an emotional word. 
Make a list of so-called neutral words and ask 
the students to supply the synonyms which are used to 
express attitude or feelings. 
Neutral Words 
car 
policeman 
statesman 
intelligence agents 
lawyers 
food 
parent 
Emotional Words 
convertible 
cop 
politician 
spies 
shysters 
refreshments 
mother 
Discuss the statement, "Today the cold war is 
said to be waged with words". These words may be 
said to be "good words" and "bad words". Write on 
the board or distribute a mimeographed list of the 
"good" and "bad" words said to have been prepared by 
the Chinese communists as reported by Scot in the 
Life magazine article. Have the students place a 
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plus sign (+) after each word they think refers to 
the Chinese communists and a minus sign (-) after 
those which refer to the United States and its 
allies. 
Request that the students bring to class news-
paper reports, editorials, and magazine articles 
which contain emotionally charged words indicating 
the writer's favorable or unfavorable attitude 
toward the subject. Have them read an excerpt 
illustrating the use of emotionally loaded words and 
comment on the author's attitude. 
During the reading of selections containing 
emotionally loaded words require that the class 
record the words as they hear them. 
Play a recording of a famous speech and ask the 
class to listen for emotionally charged words. The 
following records may serve this purpose: 
Caedmon, Patrick Henry, Liberty or Death, 
16 inch, 33 l/3 r.p.m. g mins., Caedmon 
Publishers, 277 Fifth Avenue, New York 16, 
N. Y., 195S. 
Caedmon, William Jennings Bryan, The Cross 
of Gold, 16 inch, 33 l/3 r.p.m. 22 mins. 
B. Objectives: 
To understand the nature and use of propaganda 
devices. 
To listen in order to detect the use by 
speakers of propaganda techniques. 
Activity: Class discussion of film 
Materials: Coronet Films, Propaganda 
Techniques, 16 mm. sound film, (1 reel, 11 
mins.) black and white or color, Chicago, 
Illinois. 
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Show the Coronet Film, Propaganda Techniques. 
Discuss the techniques illustrated. Ask the class 
to give examples of their use in campaign speeches, 
television and radio commercials, movie, newspaper 
and magazine advertisements. Suggest that inter-
ested students prepare a class file of pictures and 
advertisements which illustrate the use of propa-
ganda techniques. 
Request that students locate, bring to class 
and report on materials in which propaganda devices 
are used. 
1. Advertisements which illustrate bandwagon, 
glittering generalities, testimonial or 
other techniques. 
2. Editorials or other newspaper articles in 
which the writers resort to name calling 
using terms such as "radical", "anti-
labor", "stooge", "un-American". 
As students report on the use of various 
devices have listeners check accuracy of their 
reports. Are students able to recognize and label 
the techniques correctly? 
III. Argumentation 
A. Objectives: 
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To develop the ability to select and phrase a 
proposition for debate. 
To develop the ability to listen in order to 
determine whether or not a proposition is debatable 
and correctly stated. 
Activity: Class discussion 
Materials: Problems to be found in student 
life, and in local, national or international 
news. 
Discuss the nature, purpose and general use of 
debate in a democratic society. Point out that it 
is an activity of persuasive speech. 
Discuss also the possible educational values 
that training or experience in debate would have for 
students. 
£sk the students to mention a school problem 
and suggest a possible solution. One such problem 
might be the defacing of newly painted corridor or 
foyer walls. A suggested solution would be the 
appointing of monitors for duty between classes, 
before and after school. Stated as a proposition it 
would read, "Resolved: that monitors be appointed 
for corridor duty••. The proposition is debatable 
because there are advantages and disadvantages to 
the monitorial system in a junior high school. 
Stress that the proposition should be stated posi-
tively rather than negatively, that it should 
recommend a change from existing conditions and that·· 
" 
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it should contain one main idea. 
Make a list of other school problems and 
practice stating propositions. Check for the use of 
,. 
specific words. 
Have the students listen to decide if the state-
ment is that of a proposition or merely a topic and, 
if it is a proposition, whether or not it is correct-
ly and positively stated. 
Read the following propositions and ask the 
class to listen in order to determine whether or not 
each one is suitable for debate. Require reasons. 
1. A balanced diet is necessary for nutrition. 
2. Capital punishment should be abolished. 
J. The sales tax should be abolished and a 
state income tax substituted. 
4. Russia is leading the world in the race for 
space. 
5. The United States should withdraw from the 
United Nations. 
6. The presidential election should not be 
decided by the electoral college. 
7. There is life on the moon. 
8. r>'Tainland China should be admitted to the 
United Nations. 
9. Franklin Delano Roosevelt was the greatest 
president of the Twentieth Century. 
10. Since the Russians are deliberately trying 
to provoke a war, we should get out of 
Berlin. 
11. The driving age should be raised to 
eighteen. 
B. Objectives: 
12S 
To develop the ability to analyze a proposition 
and to express a major point upon which there is 
disagreement. 
To develop the ability to listen in order to 
determine whether it is a major or a minor issue 
and whether it is stated positively or negatively. 
Activity: Class Discussion and analysis of the 
issues. 
Materials: Smith, Harriet Fuller, et al., Your 
Life As A Citizen (Revised Edition), Ginn and 
Company, Boston, 1961, pp. 247-24S. 
Richards, W. Marvin and Bliss Isely, We The 
People, Benefic Press, Publishing Division of 
Beckley Cardy Company, Chicago, 1961, pp. 102-
111. 
Point out that it is necessary to discover the 
major points of disagreement in order to argue 
effectively. These points may be likened to the 
pressure points on the body. In the case of arterial 
bleeding one must know where to apply pressure in 
order to save the victim. In the case of an argument 
or a debate the speakers must know which points must 
be proved or disproved. 
Review electoral college system of electing the 
president. Note fact that the electors are not 
obligated to vote for the candidate who receives the 
most popular votes or for the party choice. As an 
example refer to the election of 1948, when 
democratic electors refused to vote for Truman and 
the election of 1960, when there was a possibility 
that some southern democratic electors would not 
vote for Kennedy. 
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Discuss also the differences between the popular 
vote and the electoral vote as in the election of 
1952. 
Po:eular Vote Electoral Vote 
Eisenhower 33,938,285 442 
Nixon 
Stevenson 27,213,217 89 
Sparkman 
Point out the advantages of the electoral system 
to the smaller states, which would not fare so well 
if the popular vote were the deciding factor. 
With the help of the students phrase a propo-
sition for debate. 
Possible proposition: 
"Resolved: that the constitution should be 
amended to permit election of the president 
by direct vote of the people." 
Analyze proposition for stock or real issues. 
Discuss major differences. 
Stock Issues 
1. Is there a need for a change in the present 
system of electing the president? 
2. Is election by direct vote of the people 
practical? 
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J. 
4. 
Is the election by popular vote beneficial? 
Do the advantages outweigh the disad-
vantages? 
1. 
2. 
J. 
4. 
Would the proposed change be better than 
changes in the electoral system itself? 
Real Issues 
Is the electoral college necessary? 
Do the electors express the will of the 
people? 
Is the apportionment of electoral votes 
the candidates fair? 
Is the apportionment of electoral votes 
the states fair? 
to 
to 
Ask the students to submit five propositions for 
a debate. Divide the class into six groups. Have 
each group select a proposition which interests them 
and decide upon three or four issues which are de-
batable. Request that the chairman of each group 
report orally upon the proposition selected and the 
issues chosen. 
_Eossible Topics 
1. "The school year should be lengthened one 
monthn 
2. "The voting age should be lowered to 
eighteen" 
3. "A city management form of government 
should be adopted" 
4. "The driving age should be raised to 
eighteen" 
5. "The United States should withdraw from 
the United Nations" 
6. "The state should adopt a fair housing 
law". 
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As the group reports are being given the 
students should listen to determine whether or not 
the issues are stock issues or real issues and 
whether they are major or minor issues. Students in 
the audience may also be asked to state the affirma-
tive or negative side of an issue. 
Supplementary activities: 
1. Read one of the famous debates of the past 
such as a Lincoln-Douglas debate and list 
the principle issues involved. Submit a 
written report. 
2. Listen to a debate on radio or television 
and record the issues involved. Discuss in 
class. 
3. Attend a high school debate. Discuss the 
issues involved. 
C. Objectives: 
To develop the ability to use and credit 
evidence when supporting a point or argument. 
To develop the ability to listen for the 
source of evidence used in arguing a point. 
Activity: Gathering materials for a debate. 
Materials: The propositions selected by the 
.students in the preceding activity. 
Library reference materials 
Sample note cards 
Emphasize the importance of adequate preparation 
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for an argument or a debate. 
Review methods of securing materials, note-
taking, compiling a bibliography. Remind students 
that they should test evidence for reliability and 
that they should credit sources. 
Illustrate on the blackboard, or by means of a 
projector, a sample index card for notes which may 
be used in preparing a debate and when participating 
in a debate. 
Divide one of the class groups into affirmative 
and negative sides. Instruct them to select an 
issue on the proposition analyzed previously and 
prepare evidence to support the issue and the view-
point for which they are individually responsible. 
During the recitation period, write the propo-
sition on the board. Under it designate the sides 
by writing "pro" and "con" or naffirmative" and 
"negative". Under each heading write three appropri-
ately stated issues. 
Have each side in turn read a statement of 
evidence supporting the viewpoint, crediting 
authorities for interviews, and sources for printed 
materials. Require the use of a note card. 
Have remaining groups listen for one of the 
following items: 
l. Relevancy of material 
2. Statement of source 
3. Type of evidence used 
4. Reliability of evidence 
a. Recognized authorities 
b. Up to date sources 
Supplementary activities: 
1. Select a proposition for debate and submit 
a bibliography of source materials. File 
for future use. 
2. Arrange a library period during which the 
class may work on a simple research 
project. Distribute a mimeographed list of 
topics and have the students locate one or 
two authorities who might be consulted for 
material. 
Suggested Topics 
a. Higher Education 
b. Atomic Energy 
c. Television Programs 
d. Berlin Crisis 
e. Space Exploration 
f. Juvenile Delinquency 
g. European Markets 
h. Foreign Aid 
i. Weather Forecasting 
j. Racial Segregation 
k. Cuban Situation 
1. Peace Corps 
3. Discuss the ability of the following people 
to speak or write with authority on the 
subjects mentioned. 
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a. A guidance counselor on "Career Oppor-
tunities" 
b. A television comedian on "Atomic 
Energy" 
c. "The judge of a family court on 
Juvenile Delinquency" 
d. A doctor on "Flu Inoculations" 
e. An All-American football star on 
"The Crisis in the Congo" 
4. Discuss the ability of each of the follow-
ing people to speak without bias on the 
topic listed. 
a. A doctor on "Socialized Medicine" 
b. A known segregationalist on "Inte-
gration In Our Public Schools" 
c. A member of the minority group in the 
House of Representatives on "The 
Congressional Record" 
d. A Russian communist on "Colonialism" 
e. A movie producer on "Censorship". 
D. Objectives: 
To develop the ability to think and reason 
clearly when proving a point. 
To develop the ability to listen critically to 
evidence used to prove a point and to detect 
fallacies in reasoning. 
Activity: Proving a point (Speech) 
Materials: Class knowledge of and experience 
in student government. 
Discuss the following aims and purposes of the 
student council: 
1. To provide citizenship training 
2. To encourage student participation in 
school activities 
3. To promote school spirit 
4. To encourage better student-faculty 
relationships 
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5. To co-ordinate extracurricular activities 
6. To sponsor enjoyable school activities 
7. To participate in worthy community 
projects. 
Consider in turn each of the aims listed above 
and evaluate the effectiveness of the student 
council in the school. Use the following outline in 
expressing an oral evaluation. 
1. State viewpoint. 
2. Prove by giving facts, examples and 
opinions of council members, teachers and 
alumni. 
3. Draw a conclusion. 
Point out the methods of reasoning used in 
presenting an argument. 
1. Effect to cause 
Example: 
(Effect) A student council committee does 
not have a report. 
(Cause) The chairman has been absent. 
2. Cause to effect 
" 
,' ... -·1'1' " 
Example: 
(Cause) The secretary of the council 
forgets to post a notice of a special 
meeting. 
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(Effect) The meeting will have to be post-
poned. 
Ask students to state the causes of the follow-
ing conditions {reasoning from effect to cause). 
1. Many delegates do not actively participate 
in student council meetings. 
2. A few students do all the work. 
3. Students who are not delegates lack 
interest in council projects. 
4. Committees have difficulty in meeting. 
5. Teachers are often unaware of council 
projects. 
Ask the students to state which form of reason-
ing they have been using in the exercise (from 
effect to cause). Remind them that there is another 
form of reasoning which is commonly used (cause to 
effect). Ask them to predict the possible effect of 
each of the following events: 
1. The principal announces that all council 
meetings must be held after school hours. 
2. Council members are required to attend a 
school leadership club during the school 
activity period. 
3. The council holds a teacher appreciation 
day. 
4. Credits toward a school service award are 
given to active student council members. 
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5. Scholarship and citizenship requirements 
are removed as eligibility for membership 
in the council. 
Explain the process of inductive reasoning 
(from examples or incidents to a conclusion). Give 
an example and conduct a drill with students 
supplying other examples. 
Examples: 
1. The principal attends council meetings 
2. He requires a copy of the agenda 
3. He arranges student visits to other 
school councils 
Conclusion: The principal is interested in the 
student council. 
Explain that deductive reasoning is the appli-
cation of a general rule to a particular case. Give 
an example and conduct a drill similar to that used 
in the preceding exercise. 
Rule: To be eligible for student council membership 
a student must have a passing grade in all school 
subjects. 
Cause: John has failed in English. 
Conclusion: Therefore, John is not eligible for 
membership in the student council. 
Discuss common fallacies in reasoning for which 
one should learn to listen and which one should 
avoid when trying to prove a point. Give examples. 
:: 
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1. Hasty generalizations 
2. False analogy or comparison 
3. Begging the question 
4. Ignoring the question 
5. Irrelevant conclusion 
Distribute mimeographed copies of the follow-
ing or similar assertions. Have students select 
one and prepare to prove it. Remind them to use 
reliable evidence and to use one of the logical 
forms of reasoning--inductive, deductive, or causal 
relationships. 
Divide the class into three groups for listen-
ing purposes. Have one group listen to evaluate 
reliability of evidence, another to listen for 
lines of reasoning, and the third group to detect 
fallacies in reasoning. 
Supplementary activities: 
l. Bring to class an advertisement that uses 
analogy. Explain its use and discuss its 
truth or falseness. 
2. Discuss the generalizations frequently 
made about people of different racial or 
religious backgrounds. Test for relia-
bility. 
3. Mention and discuss some of the general-
izations made about teen-agers, parents, 
businessmen and politicians. 
4. Compile a list of common superstitions. 
Apply the test for faulty generalizations. 
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5. Listen to conversations in school and 
outside school. Note and report the use 
of hasty generalizations. 
E. Objectives: 
To develop the ability to contradict an 
opposing point of view and the evidence and reason-
ing used to support it. 
To develop the ability to listen for evidence 
and reasoning used to support an opposing point of 
view in order to refute. 
Activity: Speaking to refute a point 
Materials: Articles concerning advantages and 
disadvantages of a twelve month school session. 
Opinions of students, parents, teachers, and 
other members of the community. 
Explain the twelve month school plan which has 
been proposed and tried in a few places as one 
possible means of improving education on the 
secondary level. Discuss advantages and dis-
advantages of the system. 
List on the blackboard the possible advantages 
of the plan for (l) students, (2) teachers, (3) 
parents, (4) the community. Acquaint the students 
with source materials which offer additional 
information. 
Divide the class into four groups to study and 
prepare arguments which will refute the claims made 
for the plan in each of the four categories listed 
above. Suggest that students interview principals, 
teachers, parents, and other members of the 
community. 
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A more complete list of the advantages may be 
compiled as follows: 
1. To the pupils 
a. Students would be able to complete 
their studies in a shorter time. 
b. A student who has been absent would be 
able to make up the lost time more 
easily. 
c. Older students would be able to obtain 
employment during the winter months. 
d. Vacation periods would not be limited 
to the summer months. 
2. To the parents 
a. As taxpayers they would be getting more 
for their money. 
b. Children would be able to secure employ-
ment sooner, thus lessening the 
financial burden on the parents. 
c. Parents would be able to enjoy 
vacations during seasons of the year 
other than the summer. 
3. To the community 
a. All year sessions would increase school 
capacity. 
b. School buildings would be used during 
the summer months. 
c. Young people could start their careers 
earlier and contribute to the life of 
the community sooner. 
4. To the teachers 
a. Their salaries would be increased if 
-::-
they taught for a longer period. 
b. Part time employment in addition to 
school work would be unnecessary. 
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c. Teachers would be able to travel during 
seasons of the year when expenses are 
less than they are during the summer 
months. 
Discuss the following methods used in refu-
tation: 
1. State the argument clearly and accurately. 
2. Explain the importance of the argument. 
3. Tell why you are attacking it. 
a. lack of evidence 
b. false statement 
c. outdated facts 
d. unreliable or biased authorities 
4. Contradict the argument by using facts, 
examples, statistics or quotations. 
5. Point out fallacies in reasoning. 
6. Show how you have weakened or disproved 
opposing arguments. 
7. Explain how your case has been 
strengthened. 
The class has been divided into four groups 
representing the four categories of advantages 
claimed for the plan. Have each of the groups 
select a student to present a refutation of the 
issue assigned to his group. 
Have the class listen for attacks made on the 
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point which the speaker opposes, for evidence and 
reasoning used, and to determine whether the speaker 
has weakened or disproved the point. 
Supplementary activities: 
1. Find an argument in a newspaper article or 
in a letter to the editor with which you 
disagree. Read it to the class and present 
a refutation, pointing out false 
statements, insufficient evidence, or 
fallacies in reasoning. Give evidence to 
support your views. 
2. Refute an argument used in support of a 
viewpoint on a controversial subject of 
current interest in the news. State 
sources of evidence. 
3. Prepare a file card for use in one of the 
activities listed above. State opposing 
argument and the evidence to be used in 
refuting it. Give source. 
F. Objectives: 
To develop the ability to speak extempo-
raneously when debating a proposition. 
To listen for the extemporaneous refutation of 
arguments in an informal debate. 
Activity: Informal debate 
Materials: Propositions selected by the 
students. 
Discuss the purpose of debate. 
1. To examine both sides of a question by 
presenting arguments for and against it. 
2. To cause others to adopt a point of view 
by appealing to reason and to feelings. 
3. To secure a decision or an action by a 
group which is divided in opinion. 
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Review the methods used in analyzing a propo-
sition, in proving and refuting a point. 
Point out the differences between a con-
structive speech and a rebuttal speech. 
Explain the organization and the time schedule 
for a two speaker debate. 
Two Speaker Debate 
Side Speech Times 
Affirmative Constructive 6 
Negative Constructive and 
rebuttal 9 
Affirmative Rebuttal 3 
Students who did not participate in the two 
preceding assignments may prepare and conduct 
debates on a proposition of their choice. Each 
debating group should include a chairman, a 
timekeeper, and two speakers. 
Suggested propositions: 
l. Living animals should be excluded from 
science fair projects. 
2. Names of juvenile delinquents should be 
published in the newspapers. 
3. Water fluoridation is harmful to health. 
4. The United States should decrease its 
financial support of the United Nations. 
5. The United States should join with Russia 
in space exploration. 
6. The use of the filibuster in Congress 
should be abolished. 
·-- ~"' 
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7. The United States should withdraw from the 
UN. 
The students who are not participating in the 
debate should be asked to listen for the following 
skills: 
1. Presiding 
2. Proving a point 
3. Reasoning 
4. Refuting 
5. Handling opponents 
6. Speaking extemporaneously 
Supplementary activities: 
1. Record an informal debate on one of the 
propositions listed above. Play back for 
the class and conduct an evaluation. Note 
especially if the speakers clashed. 
2. Scan the newspaper headlines for contro-
versial subjects. Use them as propositions 
for debate. 
J. Appoint a committee to look up the regu-
lations for conducting a debate with two 
speakers on each side. Select a propo-
sition and prepare a debate for presen-
tation in the school assembly. Adopt 
rules and adjust time schedule as needed. 
4. Consult a state senator or representative 
concerning problems under consideration by 
the state legislature. Select one for 
class study and arrange if possible, to 
listen to a debate on it in the legis-
lature. 
5. Prepare a humorous debate for class enter-
tainment. Select one of the following 
propositions or one proposed by the 
students: 
12"'' " 
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a. Resolved: that the school lunch menu 
should be improved. 
b. Resolved: that homework should be 
abolished. 
c. Resolved: that a "Be kind to Students 
Day" should be instituted. 
d. Resolved: that corporal punishment 
should be permitted in the school. 
e. Resolved: that parents should give 
teen-agers more freedom. 
Culminating Activity 
Objectives: 
To reinforce the speaking and listening skills 
involved in persuasion which were developed in the unit. 
To provide experience in speaking to various types 
of audiences for the purpose of gaining a particular 
response from them. 
Activitz: Participation in school or community service 
drives. 
Encourage the students to participate actively in 
one of the approved school or community projects, such 
as clothing or food drives for needy people at home and 
abroad, for local and international Junior Red Cross 
service, for fire prevention and for brotherhood 
programs. Have the students prepare talks which will 
persuade students and adult members of the community to 
cooperate in the drive. As the students deliver their 
talks in class, require the listeners to evaluate the 
use of intellectual and emotional appeals, the choice of 
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words, the use of the voice to express meaning and feel-
ing, and the ability of the speakers to secure the 
desired response from the audience. Discuss with the 
students suggestions for improvement. 
Assist the class in selecting the students who, in 
their opinion, have achieved the purpose of the talks 
most effectively. Ask them to speak to other groups in 
behalf of the drive. Give additional help if necessary 
and arrange for them to speak to students in homeroom 
classes, in the school assembly or to participate in a 
school radio program. 
If the drive is one that is extended to community 
organizations, arrange to have students speak at 
meetings of these groups. Local radio or television 
stations may have public service programs which devote 
time to such causes and which welcome student partici-
pation. During Fire Prevention Week, Clean-up Week, or 
Brotherhood Week, arrangements may be made through the 
sponsoring agencies. 
Students who volunteer or who are selected to speak 
to groups other than their own in the school may be 
helped by working in teams of three. One member may do 
the speaking while the others evaluate the talk and the 
audience response. All three may then answer questions 
from the students. If the talks are being given to 
~·.:a;_.-.-- --~; :--
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several groups during one homeroom period, the speaking 
roles may be rotated as they go from class to class. 
If the students are to speak to adult groups in 
the community, they should be accompanied by a teacher 
or a parent and by other students in order that they 
may have the moral support which they will need and that 
they may be able to evaluate their work. 
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I. 
Skills 
Influencing an 
audience 
A. Using evidence 
to support a 
point of view. 
B. Appealing to the 
emotions. 
C. Appealing to the 
desires and needs 
of others. 
II. Thinkin~ critically 
A. 
~~ 
Recognizing 
emotionally loaded 
words. 
) 
REFERENCES 
Speech Texts 
A. 
B. 
c. 
A. 
Elson, E. F. and 
Alberta Peck, 
07. cit. , pp. 
3 3-374. 
Masten, Charles 
and Geo. R. R. 
Pflaum, o0. cit., pp. 202-2 3. 
Elson, E. F. and 
Alberta Peck, 
09. cit., pp. 195-1 6. 
Griffith, Francis, 
et al., 0!. cit., 
pp. 99-10 • 
Language Arts and 
Other Texts 
I. Wolfe, Don M. and Ellen 
M. Geyer, et al, Enjoying 
EnglishW 2, (2nd Ed.). 
The 1 .. Singer Co., 
Inc., Syracuse, N.Y., 
1954, pp. 155-156. 
} 
A. Tressler, J. c., et 
al, En~lish in Action, (6th E.), D. c. Heath 
and Co., Boston, 1955, 
pp. 197-200. ~ 
~ ();). 
'') ) ) 
i' :: 
REFERENCES 
Skills Speech Texts Language Arts and 
Other Texts 
B. Detecting B. Ibid, pp. 102-111. B. Smith, Harriet F., 
propaganda et al, Your Life As 
devices. A Citizen, (Rev. Ed.), 
Ginn and Co., Boston, 
1961, pp. 269-274. 
III. Argumentation 
A. Selecting and A. Ibid, pp. 308-311. 
phrasing a -
proposition. 
B. Deciding on the B. Elson, E. F., and 
issues. Alberta Peck, 09. cit., 
pp. 368-371, 38 • 
Irwin, John V., and 
Marjorie Rosenberger, 
Modern SEeech, Holt, 
Rinehart and Winston, 
Inc., N. Y., 1961, pp. 
350-352. 
c. Gathering c. Griffith, F., et al., 
materials. Op. cit., pp. 311-315. 
D. Proving a D. Elson, E. F., and 
point. Alberta Peck, Op. cit., 
pp. 372-380. 
1-' 
i="" 
'-() 
" "' 
") 
H 
g ~ 
Skills 
E. Refuting a 
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Group Discussion 
Part II: Parliamentary Procedure 
Desirable outcomes for gifted students: 
Considering the needs of gifted students who are ex-
pected to become future leaders in civic and professional 
organizations, considering also their capabilities, their age 
and grade level, it would be appropriate to direct a unit in 
parliamentary procedures toward the following outcomes: 
-·-~---..::=-
1. To understand the nature and purpose of 
parliamentary law. 
2. To acquire skill in the use of fundamentals and 
rules of order needed in the conduct of class 
and student council meetings. 
3. To attain proficiency in the use of skills, 
which are usually included in 9th grade units 
and which present a challenge to the students. 
4. To understand and apply abstract principles such 
as majority rule and minority rights. 
5. To develop the ability to preside in a manner 
which will encourage and facilitate group thought 
and action. 
6. To develop respectful and friendly attitudes 
toward other members of the group, especially when 
there is disagreement. 
7. To listen attentively in order to participate 
effectively. 
8. To listen courteously to the ideas and opinions 
of others and to give them a chance to speak. 
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Overview of Unit 
Skills 
I. Introducing business 
A. ~~king and restating 
a main motion 
B. Amending a motion 
II. Affecting action on a 
motion 
A. Limiting debate and 
hastening action 
B. Postponing or pre-
venting action 
III. Upholding rules and main-
taining order 
A. Using privileged 
motions correctly 
B. Using incidental 
motions for the 
purpose of maintaining 
order 
IV. Or~anizing ~ club 
A. Preparing to organize 
B. Forming a permanent 
organization 
Activities 
A. Class instruction and 
drill on the making 
and disposing of a 
main motion 
B. Instruction and 
practice in amending 
motions 
A. Conducting debate on 
a motion 
B. Mock meeting with 
class divided into 
groups for purpose of 
learning to make 
motions 
A. Class meeting during 
which students are 
guided in the use of 
privileged motions 
B. Demonstrating the use 
of incidental motions 
during class meeting 
A. Electing temporary 
officers and writing a 
constitution 
B. Adopting a consti-
tution and electing 
officers 
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" Culminating Activity: A leadership training workshop. 
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Lesson Plans 
I. Introducing business 
A. Objectives: 
. __ __:::. -~··· '· 
To develop the ability to state or restate a 
main motion. 
To develop the ability to listen in order to 
make, restate or vote on a main motion. 
Activit-z: Class instruction and drill on the 
making and disposing of a main motion. 
Discuss the nature and purpose of main motions, 
the correct forms and the procedure for discussing 
and voting. Remind students that they must seek 
recognition before making a motion and that a 
second main motion is out of order while one is 
pending. Students should also be taught that a 
motion must be made before there can be any dis-
cussion. 
As many students as possible should be given 
the opportunity of presiding over a group during a 
meeting in order to learn how to handle a motion. 
Conduct a practice period during which the 
teacher, acting as chairman, will call on pupils 
to make a motion proposing an improvement in the 
school cafeteria, lunch room or other specific 
school area. After the motion has been seconded, 
a brief discussion period should be permitted • 
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The motion should then be put to a vote (voice) 
and the result announced. Correct form and pro-
cedure should be adhered to throughout the 
practice period. After two or three motions have 
been made, the teacher should turn the chair over 
to the students giving several of them a chance to 
preside. 
Select a student to act as parliamentarian and 
provide him with a buzzer with which to interrupt 
the proceedings when he detects an error in form 
or procedure. Tell the other students to listen 
carefully so that they may make, discuss and vote 
on motions or replace the parliamentarian some 
time during the period. 
Supplementary activities: 
1. Discuss the origin, nature, and common use 
of parliamentary law. 
2. Interview people who are active in community 
organizations. Question them on the value 
to them of a knowledge of parliamentary law. 
Report results of interviews. 
3. Look up the life of General Roberts who 
authored the rules adopted in this country 
by most organizations. Give a biographical 
sketch in either oral or written form as 
directed by the teacher. 
4. Pretend that the class is a club called 
The Fun Makers. Select a chairman and con-
auct a meeting during which students may 
propose projects or activities which will 
be enjoyable. 
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5. Conduct a relay drill on the making of 
motions with emphasis placed on recog-
nition. Select two teams with each having 
eight pupils. The teacher, as chairman, 
will recognize the person in first place on 
either team who speaks first. The pupil 
must, however, say "Mr. Chairman" or 
relinquish his turn to the opposing member 
on the other team. After the person 
recognized states his motion, a member of 
the class seconds it and the chairman 
restates it in the customary manner for 
discussion and vote by the assembly. For 
the sake of time and the objective of the 
drill, discussion will be omitted. The 
team whose eight members complete the 
motions first is declared the winner. The 
students may make motions on any matter 
they wish. 
B. Objectives: 
To develop the ability to amend a motion. 
To develop the ability to listen in order to 
decide how to vote on an amendment or on a motion 
as amended. 
Activity: Instruction and practice in amending 
motions. 
Conduct a class meeting, with the regular 
officers in charge, in order to plan a field trip 
for the purpose of observing parliamentary pro-
cedures in action. 
A meeting of the state student council associ-
ation, the city council, or the state legislature 
l)Adopted from 0. Garfield Jones, Senior Manual For Group 
Leadership (Revised Edition), Appleton-Century-Crafts, Inc., 
1949, pp. 39-45. 
may provide this experience. 
Consider the following items as business for 
the class meeting: the organization to be visited, 
arrangements, and means of raising money for ex-
penses. Guide the students in the process of 
amending motions when the need to do so arises. 
Insist on the use of correct forms in stating 
amendments and when voting on the original motion 
as amended. 
Stating forms correctly when amending a motion 
or when, as the presiding officer, restating 
amendments and motions. 
Ask the class to listen carefully for correct 
procedure and to decide whether to vote for or 
against an amendment. 
Supplementary activities: 
1. Elect a temporary chairman and conduct a 
drill on the making and amending of a 
motion.1/ 
2. Have the class practice making, amending and 
voting on humorous motions. Request that 
they use, during the drill, one of the three 
methods of amending a motion. 
II. Affecting action on a motion 
A. Objectives: 
To develop the ability to limit debate and to 
1/Garfield Jones, Op. cit., pp. 17-20 • 
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" hasten action on a motion. 
To develop the ability to listen in order to 
determine when opposing viewpoints on a motion 
have been adequately presented and when debate 
should be concluded. 
Activity: Conducting debate on a motion. 
Materials: Student views on advantages and 
disadvantages of a student court. 
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Harry C. McKown, The Student Council, McGraw-
Hill Book, 1944, pp. 266-272. 
Brief the students on the motions which limit 
debate and hasten action on a motion: Previous 
Question, Suspend Rules, Limit Debate. Discuss 
purpose of 2/3 vote requirement. Point out that 
the motions are not debatable and ask students to 
explain reasons. 
List correct forms to be used when making 
motions to hasten action: 
"I move that the debate be limited to fifteen 
minutes." 
"I move that the debate be limited to one 
speech of two minutes from each member." 
"I move that the debate on the motion be 
closed and that we vote immediately." 
"I move the previous question." 
"I move to suspend the rules and take up (state the business)." 
Have students state forms to be used by the 
presiding officer when handling each of the motions 
listed above. Refer to charts and textbook sources 
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if necessary. 
Pretend that the class is considering establish-
ing a student court. Discuss a few of the ad-
vantages and disadvantages of a court and determine 
which students favor the idea and which oppose it. 
Conduct a meeting during which a motion to have a 
student court will be made and debated. Remind 
students to support their own viewpoints and to 
attack opposing viewpoints. During the debate 
motions may be made to limit or extend debate and 
finally to close debate. 
Appoint student parliamentarians to listen for 
the use of motions to limit debate and hasten 
action. Ask them to be prepared at the end of the 
meeting to tell whether or not these motions were 
used and if they were used correctly. 
Supplementary activities: 
l. Look up the meaning of 11quorum 11 • 
texts on parliamentary law, find 
in your own words the answers to 
following questions: 
Using 
and explain 
the 
a. What usually constitutes a quorum? 
b. What is considered to be a quorum in 
the United States Congress? 
c. How is a quorum usually established? 
d. How may lack of a quorum effect a 
meeting? 
e. How is the question o~ a quorum raised? 
" 
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2. Appoint a committee to prepare a written 
chart of the motions to be used in limiting 
debate and hastening action. Have copies 
mimeographed and distributed. 
B. Objectives: 
To develop the ability to postpone or prevent 
action on a main motion. 
To develop the ability to listen in order to 
determine the purpose of a motion to postpone 
action and to decide how to vote. 
Activity: Drill on motions to postpone or prevent 
action. 
Ask the students to recall business that has 
been brought up in homeroom or student council 
meetings that required time for consideration or 
planning. Have them tell what the business was and 
how it was handled. 
In a recent student council meeting, a student 
moved that assembly programs be exchanged with 
other junior high schools. In the discussion period 
it was pointed out that a transportation problem 
existed. School busses were not available during 
the regular noon assembly periods and private 
transportation of students was not approved by the 
principals. It was evident that public transpor-
tation facilities would have to be used and that 
money for expenses would have to be provided or an 
earlier assembly period arranged. Someone moved to 
.. :.:.: ~ 
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table the motion until the problems could be re-
solved. Explain the purpose of the motion to table 
and the manner of making it. List and discuss other 
motions such as (1) postpone to a definite time or 
(2) refer to a committee, which might have been used 
to delay action and provide time for study. 
Discuss the reasons for preventing action on a 
motion. The motions used for this purpose are: 
{1) object to consideration and (2) postpone 
indefinitely. 
Show how they may be used in the following 
cases. Have class check on the vote required and 
other conditions. 
Examples: 
1. A motion is made that the pupils who are in 
arrears on class dues be denied the right 
to vote in class meetings. (Object to con-
sideration) • 
2. A motion is made to raise class dues (Post-
pone indefinitely). 
Divide the class into three groups for the pur-
pose of learning to apply motions to postpone or 
prevent action. Conduct a mock meeting with one 
group of students making motions to introduce 
business and the second group disposing of the 
motions in the manner discussed. 
The third group should be asked to listen for 
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the use of correct forms and proper procedures. 
They may be given a chart of the motions and forms 
and should be instructed in the method of rising to 
a point of order when they detect an error. 
Supplementary activities: 
l. Write a script illustrating the use of 
motions to postpone or prevent action. 
2. Prepare a demonstration of the motions to 
be presented for another class or for a 
leaders' club. 
III. Upholdin~ rules and maintaining order 
A. Objectives: 
To develop the ability to recognize a situation 
which calls for an interruption in the business of 
a meeting and to use the correct procedure. 
To develop the ability to listen in order to 
decide how to vote on a privileged motion or how 
to handle one when presiding. 
Activity: Class meeting 
Materials: Ideas or projects that would 
improve student-teacher relationships. 
A mimeographed or printed chart explaining 
privileged motions and qualifying conditions. 
Distribute charts of privileged motions or refer 
students to printed source materials. Discuss use, 
whether or not they should be seconded, if they may 
be debated or amended, and the vote required. 
Appoint a chairman and conduct a meeting during 
which the students may consider projects which will 
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improve student-faculty relations. If necessary, 
participate with the students and demonstrate the 
making of the following motions: (1) questions of 
privilege, (2) call for the orders of the day, 
(3) take a recess, (4) fix time to adjourn, and 
(5) adjourn. 
Stress the point that questions of privilege 
should not be made so frequently that they become 
annoying. The chairman should ignore a member who 
uses this method for showing off his knowledge of 
parliamentary procedure. 
In addition to participating in the meeting, 
students should be given practice in stating the 
motions and in handling the motions when presiding. 
Before starting the meeting, appoint a com-
mittee of three students to listen for the use of 
privileged motions and to report whether or not 
they were properly used. 
Supplementary activities: 
1. Submit 10 objective questions about 
privileged motions which may be used 
for a class quiz. 
2. Write a brief report explaining the proper 
use of privileged motions and telling how 
the misuse of these motions defeats the 
purpose of parliamentary law. 
II 
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B. Objectives: 
To develop the ability to use those motions 
which provide for the welfare of the group and which 
insure the orderly conduct of business. 
To listen for the correct use of motions to 
maintain order. 
Activity: Demonstrating use of incidental motions 
during a class meetin~. 
Instruct the students in the manner of ob-
taining information on parliamentary procedure. 
Discuss other motions which may be used to maintain 
order: (1) point of order, (2) appeal from the 
decision of the chair, and (3) to call for division 
of the assembly. 
Elect a temporary chairman and conduct a 
meeting during which the students will consider 
plans for a class party or a special program for the 
final meeting of the class. The teacher, as a 
member of the group, may demonstrate the use of one 
or more motions discussed in the lesson. 
Before beginning the meeting, ask the students 
to listen for the use of incidental motions, for 
correct forms and for special conditions involving 
seconding, debate, and size of vote. 
Supplementary activities: 
1. Report on the following motions: 
a. Suspend the Rules. 
-;- --: ~·-' ..tt:: .• ---
166 
b. Withdrawal of a Motion. 
c. Take from the Table. 
d. Rescind. 
e. Reconsider. 
2. Prepare a demonstration class meeting for 
an assembly program. 
IV. Organizing a club 
A. Objectives: 
To develop the ability to form a temporary 
organization and to discuss preparations for a 
constitution. 
To listen for procedures followed in organ-
izing a group. 
Activit¥: Forming a temporary organization and 
preparing a constitution. 
Discuss possibilities and methods for the 
organization of new clubs in the school. Allow the 
students to select a club which they would like to 
organize. Explain the procedure for forming a 
temporary organization and planning a constitution. 
Provide copies of the student council constitution. 
Discuss plan or outline. Elect remporary officers 
and divide the class into groups for the purpose of 
writing a simple constitution. Assign one or two 
articles to each group for preparation and provide 
time in class for preliminary work. The final draft 
may be completed outside of class by a special 
.,...,. 
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committee. 
Hold small group discussions on the preparation 
of the constitution. 
While the constitution is being prepared out-
side of class, discuss the duties of officers, 
methods of nominating and electing officers, and 
the order of business. 
Give an oral quiz on the organization of a club, 
the planning of a constitution, the duties of 
officers, the order of business, and the work of 
standing and special committees. 
Supplementary activities: 
l. Prepare an exhibit of constitutions ob-
tained from other schools, from the P.T.A. 
and other community clubs. 
2. Read and discuss the general plan of the 
Constitution of the United States. Report 
why and how the Constitution has been 
amended. 
3. Report on the following procedures: 
a. Closing nominations. 
b. Reopening nominations. 
c. Accepting, amending, or adopting 
committee reports. 
B. Objectives: 
To develop the ability to adopt a constitution 
and to form a permanent organization. 
To listen to the reading of a constitution in 
order to amend and adopt it and to form a permanent 
. ;; 
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organization. 
Activity: Forming a permanent organization. 
Discuss the methods of amending and adopting a 
constitution and electing officers. Conduct a 
meeting for the purpose of forming a permanent 
organization. Insist on the usage of correct forms 
and procedure. 
Have the class discuss the procedure involved 
in a meeting to adopt a constitution and to elect 
officers. Give attention to the stating of correct 
forms used in adopting a constitution, in electing 
officers, and in electing standing committees. 
Divide class into groups for the following 
purposes: 
1. To listen for correct procedure in amending 
and adopting a constitution. 
2. To listen for procedure in nominating and 
electing officers. 
J. To listen for procedure in electing stand-
ing committees. 
Supplementary activities: 
1. Petition the student council for a charter, 
the school principal for a sponsor, and 
continue club activities as part of the 
extra-curricular school program. 
2. Give objective test on parliamentary pro-
cedures • 
'Culminating Activit.z 
Objectives: 
To reinforce the speaking and listening skills 
developed in the unit. 
To encourage student-teacher planning in the 
development of a school leadership training program. 
Activity: A leadership training workshop 
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With the help of the students in the class, set up 
a leadership training workshop to be held twice a week 
during the thirty minute homeroom activity period. 
Arrange a meeting place large enough to accommodate all 
the students involved and request that the four officers 
of each homeroom be allowed to attend. 
Divide the speech class into groups and assign 
special projects or responsibilities. Each group should 
prepare to present and demonstrate the particular skills 
involved. 
The program to be planned by the students and the 
teacher may be similar to the one outlined as follows: 
First Meeting: 
Topic: "The Importance of Leadership 
Training" 
Speaker: An adult leader in the 
community 
Second Meeting: 
Topic: "Duties of the Presidentn 
Presentation and demonstration by Class 
Group: 
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1. Basic parliamentary skills 
2. Planning an agenda 
Third Iv1eeting: 
Topic: "Duties of the Secretaryn 
Presentation and demonstration by Class 
Group: 
1. Recording the minutes 
2. Reading the minutes 
3. Handling correspondence 
Fourth Meeting: 
Topic: nDuties of the Treasurertt 
Presentation and demonstration by Class 
Group: 
1. The Treasurer's responsibility 
2. The care and handling of money 
3. The keeping of accounts 
4. The report 
Fifth Meeting: 
Topic: "General Rules of Procedure" 
Presentation and demonstration by Class 
Group: 
1. Calling the meeting to order 
2. Order of business 
3. Adjournment 
Sixth Meeting: 
Topic: "Committee Work" 
Presentation and demonstration by Class 
Group: 
1. Standing committees 
2. Special committees 
3. Duties of the chairman 
4. Committee meetings and reports 
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Seventh Meeting: 
Topic: "Main Motions" 
Presentation and demonstration by Class 
Group: 
1. Making motions 
2. Discussion or debate 
3. Amending motions 
Eighth Meeting: 
Topic: "Problems in the class meeting" 
Presentation and demonstration by Class 
Group: 
1. Stimulating new business 
2. Sharing responsibilities 
3. Encouraging shy students 
4. Handling students who dominate 
the group 
Ninth Meeting: 
Topic: "Evaluation of the Program" 
Activity: Discussion of program with 
suggestions for improvement. 
Use of an evaluation chart. 
If desired, only those students who are concerned 
with the responsibilities of the president, secretary, 
or treasurer need attend the meetings devoted especially 
to those officers. 
If this unit is the final one in the course, the 
students who assist in the planning of the program will 
have to be organized as a special leaders' corps to 
continue the work during the beginning of the next term 
when new homeroom officers are elected. 
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Skills 
Introducing business 
A. Making a main 
motion 
B. Amending a motion 
Affecting action on a 
motion 
A. Limiting debate 
and hastening 
action 
B. Postponing or 
preventing action 
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CHAPTER V 
SUMMARY AND CONCLUSIONS 
1. Sununary 
Available information.--Recent concern, both by the 
general public and by educators, for the education of 
intellectually gifted students has resulted in a demand for 
improved programs on all grade levels in both elementary and 
secondary schools. Numerous studies and experiments have 
been conducted. Much has been learned about the nature, 
characteristics, interests, and needs of these children; but 
curriculum content, methods, and materials in most subject 
areas have been left to the ingenuity and resourcefulness of 
the individual teachers. 
Although a review of the literature on the gifted 
revealed an awareness of the importance of leadership 
development and of training in the four aspects of communi-
cation, little, if any, specific information could be found 
which would assist the teacher in providing for the speaking 
and listening needs of intellectually superior students. 
There was even an indication that the oral aspects of 
communication were being neglected because of the emphasis 
upon reading and writing skills in programs for college 
preparatory students. 
In the field of speech education neither experimental 
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studies of gifted students nor curriculum guides designed for 
. gifted students were uncovered by the author. Recently 
published language arts texts and curriculum guides, however, 
occasionally included suggestions for oral activities for the 
gifted but neglected to mention procedures for developing 
skills or for meeting the speaking and listening needs of the 
students. 
In the author's own school system there was found to be 
a difference of opinion among teachers of the gifted in 
English and social studies as to the relative value of 
training in the oral and written aspects of communication. 
Reasons given for providing little oral experience were the 
extent of course content to be covered and the lack of time. 
Yet a review of the literature on the gifted stresses the 
value of skill in oral communication for these children. 
Procedure for developing course of stud1.--Since it was 
the purpose of this thesis to plan a course in speech for 
superior students in the eighth grade, it was therefore 
necessary to consider the needs, characteristics and 
interests of gifted adolescents, to consult with other 
teachers of gifted students in the same grade, and to ex-
periment with students in classes assigned to the author • 
. Lesson plans were prepared to develop skills and abilities 
appropriate for students in the eighth grade and the more 
advanced skills which are usually taught in the ninth grade. 
····e .. 
" 
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The course v-Tas divided into four main units, two of 
them on oral composition and two on group discussion. 
2. Conclusions 
General conclusion.--During the time that this course of 
study was being developed, the author had the opportunity to 
work with four classes of intellectually superior eighth 
grade students. It was the author's observation that some 
classes achieved more than others, depending upon previous 
training. Conclusions formulated were based on the sub-
jective observation of the author during the process of 
developing the course of study. 
It was observed that there was a lack of specific infor-
mation concerning the speaking and listening needs and 
1 characteristics of intellectually gifted students in the 
junior high school. Available information appeared to be 
.. both meager and general in nature regarding the speech needs, 
characteristics and abilities of gifted children. 
Although enrichment activities were suggested in 
language arts books and in publications concerning the 
gifted, there seemed to be little or no mention made of pro-
cedures. It is the author's opinion that experienced 
teachers of English or Speech who have worked with intel-
lectually gifted students, not necessarily talented students, 
should have helpful information to report concerning suc-
cessful procedures. 
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As might be expected, students appeared to differ in 
abilities, needs, quality of work, and degrees of accomplish-
ment. Students with some previous experience in speech or 
dramatics tended to do better work than those who were less 
experienced. Students who were required to do some research 
in other classes were better able, apparently, to make 
necessary preparations for speech assignments. Some students 
were reluctant to do any research. Although many language 
arts books contained units on methods of research, many 
students acknowledged that they were unfamiliar with the 
Reader's Guide. One difficulty encountered by the students 
was that of securing materials from the adult departments of 
public libraries. Special arrangements between the teacher 
and the librarians were found to be necessary. 
Student abilities and attitudes.--The following sub-
jective observations concerning student abilities and atti-
tudes were made by the author while developing specific units 
in the course: 
:: 
l. The author thought that the skill of developing 
a point was too difficult for some students to 
master. There seemed to be little previous 
correlation between this oral skill and the 
development of a topic sentence in a paragraph. 
2. Students did not seem to be as proficient in 
organizational skills, such as outlining, as 
might be expected. 
3. Students needed to develop an awareness of time 
limitations when giving reports. Otherwise, 
they tended to talk for too long a period. 
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4. At first many students were inclined to discuss 
topics without sufficient preparation. Special 
attention to study skills in other subject areas 
resulted in a noticeable improvement in this 
respect. 
5. Students tended to be very critical of the work 
of others but responded favorably to suggestions 
for the use of tact and constructive criticism. 
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6. Students showed a great interest in parliamentary 
law and very quickly developed skills beyond 
those expected for their grade level. Some 
students were inclined to challenge others on 
minor points of procedure and had to be reminded 
of the purpose of parliamentary law, which is to 
facilitate business, not to obstruct it. 
7. The division of the class into groups with specific 
listening assignments seemed to the author to be 
an effective way of developing proficiency in 
listening and in focusing attention on particular 
skills. 
3. Suggestions for Further Study 
Possible subjects or Eroblems.--If the schools are going 
·to provide more adequately for the s'peech needs of intel-
,lectually superior students, either in the regular classroom 
or in special courses, than they do at the present time, it 
. seems to the author that more research and more creative work 
vlill be necessary. The following questions may assist the 
reader in discovering some possible areas for further study: 
1. What changes are needed in this course of study 
to accomplish its objectives? 
2. Would it be of value to try the course and to 
employ tests to evaluate its effectiveness? 
3. Do present standardized achievement tests in 
the language arts accurately measure the 
abilities in oral communication of gifted 
children? 
4. Do the listening abilities of intellectually 
gifted children differ appreciably from the 
listening abilities of average children? 
5. Is there a need for reliable testing materials 
designed specifically to measure listening 
abilities? 
6. Are there materials and activities in advanced 
or enriched classes in literature or social 
studies which would provide more challenging 
experiences in group discussion for gifted 
junior high school students? 
7. vVhat materials would be appropriate for a course 
in oral interpretation designed for gifted 
students in the seventh or the eighth grade? 
lSO 
8. Are tape recordings of speech· activities of 
gifted students available? vvould such recordings 
be helpful to teachers and students? 
9. Would a collection of choral speaking activities 
with materials selected and arranged by seventh 
grade students be of value? 
10. l'lould a cot:<.rse in creative dramatics or in formal 
dramatics improve the oral communication of 
intellectually gifted children? 
11. Are dramatic materials used by senior high school 
students suitable for gifted eighth grade junior 
high school students? 
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APPENDIX A 
UNIT TEST ON PARLIAMENTARY PROCEDURE 
Name School 
------------------ --------------------Grade __ H.R. ____ _ Course 
---------------------
Teacher Date 
--------
Score-------
:r 
Test on Parliamentary Procedure 
Exercise I 
Directions: Listed below are 30 incomplete sentences. 
Finish each sentence by writing on the line provided for it 
the ~ or ~which correctly completes the sentence. 
1. Rules of conduct to protect the 
rights of members are called 
the rules of ••••••••••••••••••••••••• 1 ( ______________ ) 
2. The person who calls the meeting 
to order, if appoi~ted, is called 
the .................................. 2 ( ______ _ 
3. In the absence of the regular 
presiding officer, the meeting is 
called to order by the ••••••••••••••• 3 ( ____________ __ 
4. A body of one or more persons 
appointed to study a certain 
matter is called a (n) ••••••••••••••• 4 ( 
5. When a motion receives a 
sufficient number of affirmative 
--------
votes, it is said to be •••••••••••••• 5 ( ______________ ) 
6. The report of the business of 
a previous meeting is called the ••••• 6 
7. Discussion is restricted to the •••••• 7 
B. The chairman may vote when the 
vote is by ........................... 8 
9. A meeting that is not a regular 
meeting is. • • • • • • • • • • • • • • • • • • • • • • • • • • 9 
10. The officer who takes care of 
the funds of an organization 
is called the •••••••••••••••••••••••• lO 
11. If a member does not wish to 
serve in an office after election 
_______ ) 
______ ) 
______ ) 
he may . ............................. . 11 ( _______ ) 
Page 1 Score 
(number right) 
12. In making an announcement the 
presiding officer should refer 
to himself as the •••••••••••••••••• 12 ( ) 
--------------
13. Voting is most commonly done by •••• 13 ( ____________ __ 
14. The fundamental rules of an 
organization are contained in the •• 14 
15. The number of members required 
to be present to transact 
_____________ } 
business is called the ••••••••••••• 15 ( ______________ ) 
16. The subject under discussion 
is called the •••••••••••••••••••••• 16 ( ______________ ) 
17. In addressing the president, 
a member should wait for ••••••••••• 17 ( ______________ } 
18. The size of vote necessary to 
close nominations is ••••••••••••••• 18 ( ______________ ) 
19. After a main motion has been 
stated it should be •••••••••••••••• 19 ( ____________ __ 
20. A list of things to be done 
at a meeting is called the ••••••••• 20 ( ______________ ) 
21. In electing officers the vote 
is most frequently taken by •••••••• 21 ( ______________ ) 
22. A candidate who receives more 
votes than any other, but less 
than a majority, receives a (n) •••• 22 ____________ } 
23. Members appointed to count 
votes are called ••••••••••••••••••• 23 ( ______________ } 
24. The member who is given 
permission to speak is said 
to have the ••••.••••••••••••••••••• 24 ( ____________ __ 
25. Any number of votes less than 
a majority is called a (n) ••••••••• 25 ( ____________ __ 
26. A motion to strike out words 
in a main motion is a (n) •••••••••• 26 ( 
--------------
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(number right) 
27. In the absence of the pre-
siding officers the meeting 
is called to order by the •••••••••• 27 ______ ) 
28. When there is no dissenting 
vote the vote is said to be •••••••• 28 
29. Detailed duties of officers 
and supplementary rules are 
usually contained in the ••••••••••• 29 ( ____________ __ 
30. When a mistake is made in 
procedure, a person may 
rise to a point of ••••••••••••••••• 30 .( _______ ) 
Exercise II 
Directions: For each of the terms in Column II you will find 
ten possible definitions in Column I. For each term in 
Column II select the correct definition in Column I and write 
in the parenthesis bes~de the term the letter corresponding 
to the definition. 
COLUMN I 
a. make a mistake in 
procedure 
b. accept by favorable 
vote 
c. end the discussion 
d. rise to a point of 
privilege 
e. challenge a decision 
f. refer to committee 
g. apply directly to a 
motion 
h. replace original 
wording of a motion 
with another 
i. restate a motion to 
make it clear 
j. change the wording 
of a motion 
31. 
32. 
33. 
34. 
35. 
COLUMN II 
adopt 
appeal 
amend 
conunit 
substitute 
( 
( 
( 
( 
____ ) 
____ ) 
____ ) 
Page 3 Score 
(number right) 
"' 
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COLUMN I 
a. lay a motion aside 
for further action 
b. state your position 
c. give way to another 
member 
d. announce or affirm 
the action on a 
motion 
e. argue a point of 
procedure 
f. present the program 
g. place the ballot box 
on the table 
h. discuss a motion 
i. call a member for pur-
pose of making a motion 
j. decline a nomination 
~ a. those in favor of a motion 
b. lively discussion on 
a motion 
c. title applied to pre-
siding officer 
d. introduction to a 
resolution 
e. vote by saying "aye" 
or "no" 
f. by virtue of the office 
g. authority exercised by 
the president after his 
term has expired 
h. the previous question 
i. seat occupied by the 
chairman 
j. for the time being 
~--
36. 
37. 
38. 
39. 
40. 
41. 
42. 
43. 
44. 
45. 
COLUMN II 
declare ( 
debate ( 
entertain ( 
table ( 
yield 
ex-officio 
preamble ( 
pro-tem ( 
the chair ( 
viva voce 
Page 4 Score 
(number right) 
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) 
) 
) 
) 
) 
) 
) 
) 
) 
) 
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-Exercise III 
, Directions: In this part of the test there are several 
, different questions. You are to read each question and 
decide which of the five possible answers is the correct 
one. In front of each answer there is a letter. Record 
the letter of the correct answer in the parenthesis provided 
·for it. 
46. What is the primary purpose of 
parliamentary procedure? 
l. to prevent trouble makers 
from getting a hearing 
2. to enforce the will of the 
majority 
3. to cause the will of the 
majority to prevail and 
allow the minority to be 
heard 
4. to speed the action of the 
meeting 
5. to protect the rights of 
the minority against the 
power of the majority 
47. When do most formal groups permit 
a member to speak more than twice 
on a question? 
l. when he wishes to 
2. only when he has been 
recognized 
3. if his speech is less 
than five minutes 
4. if he is in favor of 
the motion 
5. with the consent of 
the group 
46. 
47. 
Page 5 Score 
(number right) 
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48. Which item in the order 
of business as listed below 
is not in order? 
1. reading of minutes 
2. Unfinished business 
3. reading of communications 
4. reports of officers 
5. reports of committees 
49. Vfuat is the purpose of the 
main motion? 
1. to regulate debate 
2. to introduce business 
3. to delegate work 
4. to enforce procedure 
5. to affect action already 
taken 
50. What is the second step in 
procedure after a main motion 
has been stated? 
f:' 1. It must be seconded 2. It must be restated by 
the chairman 
3. It should be referred 
to a committee 
4. It should be opened to 
debate 
5. It should be put to a vote. 
51. What action may a member take 
if he doubts the chair's decision 
on an "aye" or "no" vote? 
1. ask the chair to restate 
the motion 
2. call for a division 
3. ask for a written vote 
4. ask for a recount 
5. rise to a point of order 
48. ( 
49. 
50. 
51. 
Page 6 Score 
(number right) 
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52. 
53. 
54. 
55. 
What is the purpose of a motion 
to postpone indefinitely? 
1. to limit debate 
2. to investigate further 
3. to defeat the main motion 
4. to postpone until a later 
time 
5. to lay on the table 
Which of these rules governs the 
motion to postpone definitely? 
1. may interrupt a speaker 
for immediate consideration 
2. requires a two-thirds vote 
3. may be amended to postpone 
indefinitely 
4. becomes a general order for 
the time to which it has been 
postponed 
5. does not require a second 
What may a member do if the chair 
does not follow the order of 
business? 
1. rise to a point of inquiry 
2. call for the order of the day 
3. appeal to the chair 
4. rise to a question of 
privilege 
5. call for the question 
How does one change temporarily 
the order of the day? 
1. move to suspend the rules 
2. call for a question of 
consideration 
3. appeal to the chair 
4. rise to a question of 
privilege 
5. move to amend the order 
52. 
53. ( 
54. 
55. ( 
Page 7 Score 
(number right) 
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56. 
57. 
58. 
59. 
60. 
Which of the following motions 
requires a two-thirds vote? 
1. Adjourn 
2. Lay on the Table 
3. Amend 
4. Previous Question 
5. Rescind 
Which of these motions can 
interrupt a speaker? 
1. Lay on the Table 
2. Rescind 
3. Withdraw a Nl:otion 
4. Division of a Question 
5. Question of Privilege 
Which of these motions is not 
debatable? 
1. Amend 
2. Postpone Indefinitely 
3. Main Motion 
4. Rescind 
5. Lay on the Table 
Which of these rules does not 
apply to a main motion? 
1. cannot interrupt a speaker 
2. requires a second 
3. can be amended 
4. requires a two-thirds vote 
5. has lowest rank 
Which of these motions is used 
to enforce procedure? 
1. Point of Order 
2. Limit Debate 
3. Create Orders 
4. Question of Privilege 
5. Division of a Question 
56. 
57. 
58. 
59. ( 
60. 
Page 8 Score 
(number right) 
190 
ANSWER KEY 
Directions: Slip the answer key page underneath the 
test page and align the answers with the pupil's 
responses. The score for each page is the number 
of correct answers given on that page. The total 
score is obtained by adding the scores on each page. 
The highest possible score is 60. 
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Page Page"-·2 1 Page 3 
Q. Ans. 
- 12. chair 
13. voice 27. secretary 
viva voce 
28. unanimous 
14. constitution 
1. Order 29. By-Laws 
15. quorum 
2. chairman 16. 30. order question 
3. vice-president 17. recognition 
18. two-thirds 
4. committee 
" 
19. seconded 
5. passed 31. b carried 20. calendar 
agenda 
6. minutes 21. ballot 32. e ) 
7. subject 33. j ) motion 
8. ballot 22. plurality 34. f ) 
9. special 23. tellers 35. h 
10. treasurer 24. floor 
25. minority 
11. resign 
26. amendment 
193 
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~ Ans. 
'36. (d) 
37. (h) 
38. ( i) 56. ( 4) 
39. (a) 48. (2) 52. (3) 
40. (c) 
57. ( 5) 
49. ( 2) 
53. (4} 
46. (3) 
" 
41. (f) 58. (5) 
42. (d) 
43. ( j) 
44. (c) 50. ( 1} 54. (2) 45. ( e ) 
59. (4) 
47. (5) 
51. (2) 56. ( 1) 60. ( 1) 
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Department Of Public Instruction, 1949. 
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Schools l Curriculum Guide. Ann Arbor, f,Iichlgan: T e 
Association, University of ~lichigan, 1958. 
Michigan Speech Association. Speech in the Intermediate 
School (Second Revision) Ann Arbor, Yrichigan: The 
Association, University of Michigan, 1958. 
Portland Public Schools. Imlrovin§ Oral Exbressi~, 
· Bulletin LA - 32. Port and, regon: epartment of 
Instruction Haterials. 
Tallahassee State Department of Education. A Guide To 
Teaching_Tpeech In Florida Secondarl Scnools, Bulletin 
No.-,4 A Revised). Tallahassee, F orida: The 
Department, 1954. 
f" ; Additional r,faterials: 
Co1nmittee On Teaching Aids Of The Illinois Association Of 
Teachers Of English, ~~aching Aids in the English 
Lan,guage Arts. National Council Teachers of English, 
Champaign, Illinois. 
Gilbough, John W., Social Studies And Science Resource Units 
For The Eighth Grade. Modern Education Publishers, 
P. 0. Box 51, sa:ilJ'ose, California, 1958. 
Santiago, Florence Ivi. (Compiler) , Inexpensive or Free 
:r.1aterials Useful for Teachin~ SI?eecfia A Source !Jist for 
Secondar1 Scnools. Braun- rumfiel , Inc., Ann Arbor, 
Michigan, 1959. 
University of the State of New York, Audiovisual Aids For 
Teaching S~eech in English and Sueech Classes of the 
Secondarn cnool. The State Education Department, 
Albany, ew York, 1958. 
BIBLIOGRAPHY 
.Auer, J. Jeffrey, and Henry Lee Ewbank, Handbook for Dis-
cussion Leaders (Revised Edition). Harper and Brothers, 
New York, l954. 
Baltimore County Public Schools, Language Artsfi Grade l-12, 
for Superior and Gifted Students. The Sc ools, Towson, 
Maryland, 1959. 
·Berry, Charles s., The Education of Gifted Children for 
Leadership. Ohio State University, Columbus, 1945. 
Billett, Roy 0., Preparin~ Theses And Other Typed :Manu-
scripts. Littlefiel , Adams and Company, Ames, Iowa, 
1956. 
Board of Education of the City of New York, "Educating Gifted 
and Talented Children", Curriculum and FJJ:aterials 
~ (May-June, 1957), Volume XI, Number 5, New York. 
Braden, WaldoW., and E. Brandenburg, Oral Decision-Making: 
Principles of Discussion and Debate. Harper and 
Brothers, New York, 1955. 
Bulletin of the National Association of Secondary-School 
Principals, The Role of S~eech In The Secondary School, 
(November, 1945), Volume 9, Number 133. The 
Association, Washington, D. c. 
Bulletin of the National Association of Secondary-School 
Principals Public Address In The Secondary Schools, 
(May, 1952~, Volume 36, Number 187. The Association, 
Washington, D. C. 
Carroll, Herbert A., Genius In The Making. McGraw-Hill Book 
Company, Inc., New York, 1940. 
Commission on the English Curriculum, Langua~e Arts In The 
Secondary School, National Councir=Teac ers of English. 
Appleton-Century-Crafts, Inc., New York, 1956. 
-197-
" 
l.98 
Committee on Curriculum Planning and Development, "English 
Language Arts in the Comprehensive Secondary School", 
English Language Arts, Part II, The Bulletin of the 
National Association of Secondary School Principals 
. (October 1960), Volume 44, Number 258, The Association. 
Washington, D. C. 
Committee on Exceptional Children and the Reporters of Ex-
change :Magazine, How To Educate the Gifted Child, 
Metropolitan School Study Council, New York, 1956. 
Cutts, Norma E. and Nicholas Moseley, Teachin! The Bright and 
Gifted, Prentice-Hall, Inc., Englewood C iffs, New 
Jersey, 1957. 
DeBoer, John J., "The Changing Interests of Junior High 
School Students", Readin! In Action, Scholastic Magazine 
Publications, New York, 957. 
DeHaan, Robert F. and Robert J. Havighurst, Educating Gifted 
Children, University of Chicago Press, Chicago, 1957. 
Ewbank, Henry L. and J. Jeffrey Auer, Discussion and Debate: 
Tools of a Democraci• (Second Edition}. Appleton-
Century-Crafts, Inc., 1951. 
Fliegler, Louis, Curriculum Plannin~ For The Gifted, Prentice-
Hall, Inc., Englewood Cliffs, ew Jersey, 1961. 
Gessell, Arnold, et al., Youth, The Years From Ten to Six-
~· Harper and Brothers Company, New York, 1956. · 
Griffin, Kim and Will Linkugel, "The Place of Debate in 
Modern Education". Instructional Practices in the 
Secondary School, The BUlletin of the National 
Association of Secondary School Principals (November 
1958), Volume 42, Number 241, The Association. 
Washington, D. C. 
Goldberg, Miriam L., "Research on The Talented" Teachers 
College Record, LX (December 1958), pp. 150-163. 
Gruhn, William T., "What Is New in Junior High Education", 
s. W. Regional Junior High School Conference At Oklahoma 
State Universit~, Part I, The BUlletin of the National 
Association ofecondary School Principals (February 
1960), Volume 44, Number 253, The Association. 
Washington, D. c. 
199 
Gruhn, William T., and Harl R. Douglass, The Modern Junior 
High School (Second Edition). The Ronald Press Company, 
New York, 1956. 
Hall, Theodore, Gifted Children: The Cleveland Story. 
World Publishing Company, Cleveland, 1956. 
Havighurst, Robert J., Eugene Stivers, and Robert F. DeHaan, 
A Survey Of The Education Of Gifted Children, The 
Committee on Human Development. University of Chicago 
Press, Chicago, 1955~ 
,Heck, Arch 0., The Education of Exce 
·· Challen'e To eachers arents, 
Edition. McGraw-Hili Company, 
Henry, Nelson B. (Editor), Education for the Gifted, Part II, 
The Fifty-Seventh Yearbook, National Society for the 
Study of Education. University of Chicago Press, 
Chicago, 1958. 
Hildreth, Gertrude H., Educating Gifted Children at Hunter 
College Elementary School. Harper and Brothers, New 
York, 1952. 
Jones, 0. Garfield, Senior Manual For Grou§ LeadershiE 
(Revised Edition). Appleton-Century- rafts, Inc., 
1949. 
Kough, Jack and Robert F. DeHaan, Teacher's Guidance Hand-
book, Part I 7 Helling Students With Special Needs. Science Researchssociates, Inc., Chicago, l957. 
Laycock, Samuel R., Gifted Children, A Handbook For The 
. Class-room Teacher. The Copp, Clark PUblishing Company, 
Ltd., Montreal, 1957. 
McBurney, James H. and Kenneth G. Hance, Discussion In 
. Human Affairs. Harper and Brothers, New York, l950. 
Magnifico, L. X., Education for the ExceEtional Child. 
Longmans, Green and Company, New York, 1958. 
Niles, Catherine Cox, uGifted Children", Chapter XVIII, 
Manual of Child Psychology, Leonard Carmichael (Editor). 
John Wiley and Sons, Inc., New York, 1946. 
--'!2 
200 
::Monroe, Alan H. , "Evaluation in Speech Education", Chapter 
XIV, The Role of Speech in the Secondary School, The 
Bulletin of the National Associat~on of Secondary School 
Principals (November 1945), Number 133, Volume 29, The 
Association. Washington, D. c., p. 160. 
'National Education Association, The Identification of the 
· Academically Talented Student in the American Secondary 
SChoo~, Academically Talented Student Project. The 
Association. Washington, D. c., 1958. 
Nichols, Ralph G., and Thomas R. Lewis, Listening and S5eak-
ing. William C. Brown Company, Dubuque, Iowa, l95 • 
Nichols, Ralph G., and Leonard A. Stevens, nAre You 
Listening?" IkGraw-Hill Book Company, Inc. , New York, 
1957. 
·Oliver, Robert T. et al., The New Training For Effective 
Speech. The Dryden Press, New York, l94o. 
Otto, Henry J. (Director and Editor), Curriculum Enrichment 
For Gifted Elementary School Children In The Regular--
Classes. A University of Texas Workshop Group, Bureau 
of Laboratory Schools, Publication Number 6. The 
University. Austin, Texas, 1957. 
Passow, A. Harry, ''Enrichment of Education for the Gifted", 
Chapter X, in Education For The Gifted, Part II, The 
Fifty-seventh Yearbook, National Society for the Study 
of Education. The University of Chicago Press, Chicago, 
1958. 
Pronovost, Wilbert, The Teaching of Speaking and Listenin& 
In The Elementary School. Longmans, Green and Company, 
New York, 1959. 
Reid, Loren, Teachin_g~Speech (Third Edition). Artcraft Press, 
Columbia, Missouri, 1960. 
Robinson, Karl F., Teaching Speech in the Secondary School 
(Second Edition). Longmans, Green and Company, New 
York, 1954. 
Scheifele, Marion, The Gifted in the Regular Classroom, 
Practical Suggestions For Teaching, Number 12. 
Teachers College, Columbia University, New York, 1953. 
Shepperd, Anna G., "Teaching the Gifted in the Regular 
Classroom", Educational Leadership (January, 1956), 
13:220-224. 
Springer, Robert L., A Policy Guide for The Academical~ 
Able and The Homogenious Grou~in~ of Students. 
Central Higli Scliool District,ewankaka, New York, 
1958. rumeographed. 
201 
Strang, Ruth, "The Nature of Giftedness", Chapter IV, in 
Education For The Gifted, Part II, The Fifty-seventh 
Yearbook, National Society for the Study of Education. 
The University of Chicago Press, Chicago, 1958. 
Terman, Louis H., Mental and Physical Traits of a Thousand 
Gifted Children, Genetic Studies oT Genius, Volume 1. 
Stanford University Press, Palo Alto, California, 1925. 
Usiskin, Joyce S., Provisions For The Gifted Child In The 
Secondary School Language Arts Program, Unpublished 
~sterfs Tliesis. Boston University, 1957. 
Williams, Clifford (Director), The Gifted Child in Portland, 
A Report of Five Years of Experience in Developin~ a 
Program for Children of Exceptional Endowment. 
Portland Public Schools, Scliool District Number 1, 
Multnomah County, Oregon, 1959. 
Witty, Paul A., and Robert A. Sizemore, Studies In Listenin~. 
National Council Teachers of Englisli, Champaign, 
Illinois, 1958. 
